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Introduction

PSHE and RSHE Policy

This policy outlines Market Field School’s approach to teaching Personal, Social, Health, and
Economic Education (PSHE), including statutory Relationships, Sex, and Health Education
(RSHE). Statutory RSHE is delivered as part of our PSHE curriculum and is therefore
referenced throughout this document.

The policy aligns with and supports other key school policies, such as Child Protection, Child-
on-Child Abuse, Anti-Bullying, and E-Safety. It was developed by Samantha Elliott, the
current PSHE Lead, in consultation with Governors, parents, pupils, and staff. The policy will
be reviewed every 12 to 18 months.

The PSHE Policy is designed to guide:

e Teachers: Providing a framework for lesson planning and guidance on delivering
PSHE and RSHE.

e Parents and Carers: Offering transparency on the RSHE and PSHE curriculum content,
how it benefits their children, and how it aligns with the school’s values. Parents will
also be informed about the measures in place to ensure safe delivery of the
curriculum, as well as the process for raising concerns about the content.

e Other Professionals: Informing them of the school’s aims, objectives, values, and
teaching methodologies related to the PSHE programme.

Curriculum Development and Review

This policy was developed by the PSHE Lead, using statutory guidance and the PSHE
Association framework as a foundation.

Parent Consultation: A parent coffee morning was initially arranged to consult with parents.
However, due to low attendance, the consultation was moved online to reach a broader
range of parents and gather a more diverse range of feedback.

Staff Consultation: The policy and curriculum were introduced to staff, with feedback
actively sought and valued. This allowed staff to contribute to the policy’s development and
ensures they feel confident in its implementation. Ongoing discussions with the PSHE lead
enable staff to refine and personalise the curriculum to better meet the needs of their
students.

Pupil Voice: We actively seek ongoing pupil feedback to ensure that our PSHE content is
responsive to their needs and interests. Methods of pupil involvement include class
discussions, questionnaires, focus groups, and student representation through the school
council. We use pupil input to shape the curriculum, ensuring it reflects their concerns and



experiences. This approach fosters a supportive environment where students feel
empowered to make informed decisions about their health and relationships.

By involving pupils in the development of the PSHE/RSHE curriculum, we ensure that it
remains relevant, inclusive, and aligned with their evolving needs.

Policy and Curriculum Review

This policy will be reviewed by our PSHE Lead every 12 to 18 months, or sooner if there are
updates to Government guidance. The review ensures that the policy continues to meet the
needs of pupils, staff, and parents, in line with current Department for Education guidelines.
Following each review, the policy will be approved by the Governing Body and the
Headteacher.

Roles and Responsibilities

The Local Advisory Committee

The LAC are responsible for reviewing and approving this policy, as well as any future
amendments. They hold the Headteacher to account for the implementation of the policy
and its effectiveness across the school.

The Headteacher

The Headteacher is responsible for ensuring that Relationships, Sex, and Health Education
(RSHE) is taught consistently and effectively across the school. They also manage requests
for pupils to be withdrawn from non-statutory components of RSHE (see pages 16-17).

PSHE Lead
The PSHE Lead holds overall responsibility for:

e Monitoring engagement and progress across the PSHE curriculum.

e Reviewing and updating the PSHE policy and curriculum to ensure alignment with
best practices and statutory requirements.

e Collaborating with colleagues in related curriculum areas to ensure that PSHE
complements other areas of the national curriculum.

e Ensuring that staff receive subject-specific training and regular updates on PSHE and
RSHE content and delivery.

e Ensuring that Sex and Relationship Education (SRE) meets pupils’ needs and
contributes to the school’s safeguarding efforts.

e Gathering feedback from pupils and parents to inform curriculum development and
improvement.

e Maintaining regular communication with parents regarding the PSHE and RSHE
curriculum.



Staff
Teaching staff, along with Learning Support Assistants (LSAs), are responsible for:

e Delivering PSHE and RSHE content in a sensitive, inclusive, and respectful manner.

e Modelling positive attitudes towards PSHE and RSHE.

e Monitoring pupils' progress and responding to individual needs.

e Communicating with parents about the PSHE and RSHE content being taught in their
child’s class.

e Responding appropriately to pupils whose parents have requested withdrawal from
non-statutory components of RSHE. Any concerns raised by parents should be
reported to the PSHE Lead and Headteacher.

e Staff are expected to deliver the RSHE curriculum and do not have the right to opt
out of teaching this content. Staff with concerns about teaching RSHE should address
these concerns with the Headteacher.

Pupils

Pupils are expected to engage respectfully with the PSHE curriculum and to treat their peers
with respect and sensitivity. In cases where incidents related to equality and diversity occur,
pupils will be provided with tailored education to address the specific issues raised.



INTENT

At Market Field School, we believe that promoting the health and wellbeing of our pupils is a
fundamental aspect of their overall education. We are committed to preparing our pupils for
adulthood, equipping them with the skills and knowledge to play a positive and successful
role in today’s diverse society. Our aim is for pupils to leave school with resilience, healthy
relationships, key life skills, high aspirations, and a strong understanding of how to look after
their physical and mental health.

The PSHE curriculum empowers pupils to develop the skills and knowledge required to make
informed, safe choices both during their time at school and in their future lives. It equips
them to lead safe and healthy lives in the wider world. Our aim is to build pupils’ confidence
in recognising healthy and unhealthy behaviours, while offering them practical strategies to
tackle challenges and seek support when needed. The curriculum also places a strong
emphasis on emotional wellbeing, helping pupils build resilience and manage stress, anxiety,
and mental health challenges effectively. In addition, we focus on essential life skills such as
social skills, careers, and independent living, all of which are key to preparing pupils for a
successful future.

Respect, Excellence, and Friendship are the core values of our school, and we promote these
consistently throughout all aspects of school life. Our PSHE curriculum complements these
values by addressing a wide range of topics, including emotional intelligence, social skills,
online safety, healthy lifestyles, and statutory Relationships, Sex, and Health Education
(RSHE). During the teaching of PSHE and RSHE, we aim for pupils to feel safe, secure, and
valued, in line with our safeguarding protocols. See pages 12-14 for further information on
how staff knowledge of safeguarding supports this).

As a Special school for pupils aged 4-16 years, we deliver both Relationships Education and
Relationships and Sex Education (RSE). Relationships Education is taught to our Primary
pupils (Early Years Foundation Stage — Year 6), while Relationships and Sex Education (RSE) is
taught to our Secondary pupils (Years 7 — 11). The teaching of Relationships and Health
Education in Primary schools, and Relationships, Sex and Health Education in Secondary
schools, has been mandatory since 2020. For details on curriculum content, please refer to
Appendix A.

In line with the Department for Education (2019) guidance, we use the following definitions
for Relationships Education and Relationships and Sex Education:

Definition of Relationships Education (Primary)

Relationships Education focuses on teaching the key characteristics of positive, healthy, and
respectful relationships. This is applied to family relationships, friendships, online
relationships, and interactions with other children and adults.



Definition of Relationships and Sex Education (RSE) (Secondary)

Relationships and Sex Education provides young people with the knowledge they need to
develop healthy, nurturing relationships of all kinds, not limited to intimate relationships.
Topics covered include what makes a good friend, colleague, and partner, as well as
understanding acceptable and unacceptable behaviours in relationships. RSE also covers
topics such as contraception, developing intimate relationships, and consent. The teaching
of RSE helps pupils understand the positive impact of healthy relationships on their mental
wellbeing, while providing the skills to identify and manage unhealthy relationships.



IMPLEMENTATION

Statutory Requirements

PSHE is a non-statutory subject; however, certain aspects are mandatory for all schools to
teach. As both a primary and secondary school, we follow the Department for Education
(2019) statutory guidance, which mandates that we teach Relationships and Health
Education to all Primary pupils and Relationships, Sex and Health Education (RSHE) to all
Secondary pupils, as outlined in Sections 34 and 35 of the Children and Social Work Act
2017. These subjects must be taught in all maintained schools, including special schools, and
should be accessible to all pupils. Central to these subjects is a focus on keeping children
safe. Schools play a vital role in preventative education, and as part of this, we ensure that
our PSHE curriculum is inclusive and meets the diverse needs of all pupils.

In line with Keeping Children Safe in Education (KCSIE 2024), we ensure that pupils are
taught safeguarding, including how to stay safe online, as part of our broad and balanced
curriculum. Our curriculum is differentiated and progressive, allowing learning objectives to
be revisited and explored through various learning opportunities throughout a pupil’s time
at school.

Equality and Inclusion

We comply with the relevant requirements of the Equality Act 2010, ensuring that our
curriculum does not unlawfully discriminate against pupils on the basis of age, sex, race,
disability, religion or belief, gender reassignment, pregnancy or maternity, marriage or civil
partnership, or sexual orientation (collectively known as the protected characteristics).

In line with statutory guidance, we have created this PSHE Policy to outline the
circumstances under which a pupil may withdraw from aspects of the RSHE curriculum,
including the parental right to withdraw. Our RSHE policy is fully integrated into this broader
PSHE policy, which covers the entire PSHE curriculum. Please see pages 16-17 for further
information on the parental withdrawal process.

At Market Field School, we consistently promote one of our core values—Respect—across all
aspects of school life. We celebrate individuality and place great emphasis on respecting and
valuing differences in gender, disability, sexuality, culture, religion, and family circumstances.

Teaching related to sexual orientation and gender identity is delivered in a clear, sensitive,
and respectful manner, in line with statutory guidance. We recognise that pupils' sexual
orientation and gender identity may be in the process of development, and we strive to
create a supportive environment where all pupils feel respected, valued, and safe.



In accordance with the National Curriculum, we ensure that all pupils receive a broad,
balanced, and inclusive programme of learning, exposing them to a range of perspectives
and differing viewpoints. Regardless of personal beliefs or experiences, our curriculum
provides balanced information to help pupils understand and appreciate diverse
perspectives.

We are committed to upholding the legal requirements of the Equality Act (2010), which
prohibits any form of discrimination or bullying, including racism, homophobia, biphobia,
and transphobia. As part of this, pupils are taught key concepts such as equality,
stereotypes, prejudice, and discrimination to foster an inclusive school environment. This
equips them with the knowledge and skills needed to challenge discrimination both now
and in their future lives.

PSHE Curriculum

At Market Field School, each class is allocated at least one lesson per week dedicated to
PSHE, ensuring that the curriculum is planned and progressive. Lesson duration may vary
depending on the specific needs of the pupils and the school pathway they are following. For
more information about our school pathways, please refer to the school website.

PSHE is carefully planned to ensure that our pupils can safely navigate the world around
them. Our curriculum is based on the PSHE Association’s Programme of Study, which not
only meets all statutory RSHE requirements, in line with the Department for Education (DfE)
guidelines, but also extends beyond them. The PSHE framework is recognised by the
Department for Education, and we hold a whole-school subscription to access up-to-date,
relevant materials.

Learning opportunities are structured across three core themes:

e Health and Wellbeing
e Relationships
e Living in the Wider World

The long-term PSHE/RSHE curriculum plan, included in the Appendices, outlines the broad
learning aims and specific content that pupils will engage with across each key stage and
year group. Our programme of study follows a spiral curriculum, revisiting, reinforcing, and
extending knowledge, skills, and attributes year on year. This approach draws on best
practices in PSHE education, ensuring that the learning is both relevant and impactful.

The PSHE curriculum is adapted to meet the needs of pupils with Special Educational Needs
(SEN) by considering both developmental ability and age. We understand that pupils with
SEN may be at different stages of emotional, cognitive, and social development compared to



their chronological age. Therefore, content is differentiated to ensure it is accessible and
appropriately tailored to each pupil’s needs.

For example, some content may be simplified using visual aids, interactive activities, and
social stories to support comprehension. When necessary, we employ alternative methods
of communication to ensure all pupils can fully engage with the curriculum. Additionally, key
concepts are reinforced over time, enabling gradual skill development in line with each
pupil’s unique learning pace and emotional readiness.

By adapting the content to each pupil’s developmental stage, we ensure all students can
engage meaningfully with the curriculum, gain a deeper understanding of key topics, and
build the confidence and skills necessary to make safe, healthy, and informed choices. The
curriculum is developmentally appropriate, ensuring that the complexity of content
increases in alignment with pupils' cognitive and emotional growth.

PSHE Education and its Relevance to Pupils’ Lives

To ensure PSHE is applicable to the lives of our pupils, we consider data from several sources
including, Public Health data and our own knowledge of pupil’s needs. By utilising this data,
we tailor our curriculum to address the key issues that affect our pupils’ wellbeing.

Local Data for North Essex
In North Essex, the following key data informs our PSHE curriculum:

e Dental decay: High levels of dental decay—particularly in disadvantaged areas—
negatively impact children’s overall health. Due to sensory needs, some of our pupils
experience particular challenges in maintaining dental hygiene. To support this,
several classes—and individual pupils across the school—incorporate dental hygiene
practices, including daily tooth brushing, as part of their routine.

® Childhood Obesity: Childhood obesity is a growing concern among both primary and
secondary-aged children, affecting their physical health and emotional wellbeing.
Our school is part of the Healthy Schools Programme, which supports us in
promoting healthy eating, physical activity, and emotional wellbeing throughout the
school community. Through this initiative, we aim to encourage positive lifestyle
choices and equip pupils with the knowledge and skills needed to make informed
decisions about their health.

e Smoking and Vaping: A concerning percentage of young people report smoking or
vaping, with an increasing trend towards early initiation.

e Mental Health and Self-Harm: There is a rising prevalence of mental health challenges—
such as anxiety, depression, and self-harm—particularly among adolescents. In response,
and alongside our PSHE curriculum, we have a dedicated school wellbeing team who provide
targeted support and interventions for pupils as needed. We also deliver the My Happy Mind
programme and Zones of Regulation to help pupils develop positive strategies for managing
their wellbeing. For further information, see pages 11-12.



For pupils with Special Educational Needs (SEND), additional data highlights areas of
concern, such as:

e Mental Health Support: SEND pupils may experience higher levels of anxiety and
depression, necessitating targeted support in PSHE lessons.

e Social Inclusion: Pupils with special educational needs and disabilities (SEND) may be
more vulnerable to bullying or social isolation. We actively work to reduce this
through our PSHE curriculum, which includes topics such as respect, diversity, and
building healthy relationships. In addition, our wellbeing team provides targeted
support through interventions such as Social Prescription groups, which focus on
developing social skills and self-esteem.

e Transition Support: Pupils with Special Educational Needs and Disabilities (SEND)
often require additional support during school transitions. Our PSHE lessons
incorporate life skills, resilience-building, and career planning to help pupils navigate
these changes. We provide targeted support for transitions at various stages across
the school, and our school wellbeing team offers a dedicated Transition Programme
for Year 11 pupils to ensure a smooth progression to the next phase of their
education or future plans.

These data sources guide us in delivering a PSHE curriculum that is sensitive to the local
context, ensures inclusivity for all pupils, and empowers them to make informed decisions
about their health, relationships, and wellbeing.

Please refer to our school’s PSHE curriculum in Appendix (A).

Teaching and Learning

PSHE is primarily taught by class teachers and tutors to ensure that the staff member leading
the lesson is aware of any pupils who may be more vulnerable to certain topics. Class
teachers are responsible for providing additional support to these pupils during lessons. This
support may include pre-discussion of the topic with the pupil or their parents/carers,
providing extra adult support in the classroom, reminding pupils of regulation strategies,
offering opportunities for a break, or seeking advice from the school wellbeing team. The
same level of consideration and support applies when PSHE is taught by external providers.

Lessons are generally delivered in mixed-gender groups, except in special circumstances
where a single-sex group may be considered beneficial for a specific topic. We promote
active learning by employing a variety of teaching styles, such as circle time, discussions,
debates, role-play, scenarios, and visual matching activities. As with any subject, teachers
consider the age, ability, readiness, and cultural backgrounds of pupils to ensure all students
can fully engage with the curriculum.

We also adopt a cross-curricular approach, meaning PSHE topics often arise through other
school activities, such as class storybooks or subjects like English. PSHE lessons are
presented as positive opportunities for learning, where we provide pupils with realistic,
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relevant information. Throughout, we focus on promoting the knowledge and skills pupils
need to keep themselves and others healthy, happy, and safe—while avoiding any sense of
shock or shame when addressing sensitive topics.

My Happy Mind

Our PSHE provision is further enriched by the My Happy Mind curriculum, an NHS-backed
programme designed to build resilience, self-esteem, and happiness in children. The My
Happy Mind programme complements, rather than replaces, our PSHE curriculum. Lessons
from this programme are timetabled across the school in addition to our regular PSHE
lessons.

Staff are encouraged to integrate elements of My Happy Mind, such as breathing
techniques, into their daily routines to support pupil wellbeing. Parents can also access a
dedicated Parent App, which provides resources to use at home. Information about the
Parent App is available on My Happy Mind posters displayed at the school reception.

Although we are unable to include the My Happy Mind Programme Mapping document in
the appendices, it is available for parents to view upon request.

Bespoke Learning

Pupils across the school complete an online safety lesson and a ‘Let’s Talk PANTS (NSPCC
2025) lesson each term. The Talk PANTS message, developed by the NSPCC, was created
with input from children, parents, carers, and teachers. It is designed to help children
understand that their body belongs to them and to encourage them to speak to a trusted
adult if anything makes them feel upset or worried.

The content of the PANTS and online safety lessons is tailored to meet the specific needs of
each class. Additionally, in response to safeguarding or behavioural incidents, the school’s
Safeguarding Team or Senior Leadership Team may recommend delivering a bespoke PSHE
lesson. This approach ensures that pupils receive personalised education as part of an
educational consequence, aiming to reduce the risk of reoccurrence. As a result, PSHE
lessons or topics may be taught earlier than planned, or additional lessons may be
incorporated into the curriculum.

Wellbeing Interventions

As part of our bespoke learning offer, the School Wellbeing Team delivers a range of targeted
wellbeing interventions. Referrals are reviewed and triaged by the Head of Wellbeing, who
works closely with the Designated Safeguarding Lead. Strengths and Difficulties
Questionnaires (SDQs) are completed to support triage, gather data, and monitor progress
for pupils receiving targeted interventions.
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Targeted interventions include Hawk Farm, Thistledoo Farm, Resilience Group, Friendship
Group, Social Prescription Groups, Drawing and Talking Therapy, Transition Support,
Psychodynamic and Integrative Counselling, as well as other one-to-one wellbeing
interventions offered as needed. We use a wrap-around approach in collaboration with
external agencies and provide additional support for Children in Care.

Establishing a Safe Learning Environment

PSHE education covers topics that are closely related to pupils’ real-life experiences, so we
prioritize creating a safe learning environment where pupils are not exposed to emotional
harm. During their first PSHE lesson, each class will discuss the definition of PSHE and the
different topics covered within the curriculum. This lesson will also provide an opportunity
for the class to establish ground rules. Where possible, pupils will be actively involved in this
process to ensure that the rules are meaningful and relevant.

These ground rules will outline clear expectations for respect, including how classmates
should treat each other and how they should expect to be treated. A developmentally
appropriate definition of confidentiality will also be introduced, and pupils will be made
aware of various ways to ask questions or seek support (see 'Responding to Pupil Questions'
for further details).

To reinforce these expectations, each class will adopt a 'PSHE Promise' (for Primary pupils) or
'PSHE Agreement' (for Secondary pupils), which will be revisited at the start of every PSHE
lesson. These agreements will be clearly displayed in the classroom for easy reference. An
example of a class PSHE charter is included in the Appendices.

Responding to Pupil Questions

At Market Field School, we strive to create a learning environment where pupils feel valued,
respected, and encouraged to ask or answer questions if they wish to do so. Any questions
raised will be answered with sensitivity and consideration of pupil’s age, cognitive ability,
and emotional maturity.

We recognise that some pupils may not feel comfortable asking questions in front of their
peers. To support this, teachers provide alternative ways for pupils to ask questions, such as
speaking to staff privately after the lesson, using an ‘Ask it Basket’, or submitting anonymous
guestions through a question box.

If a safeguarding concern arises from an anonymous question, the class teacher will invite
any pupil whose question was not addressed publicly to speak privately with a trusted adult.
Even if a concern is submitted anonymously, it will still be taken seriously. In line with our
Child Protection Procedures, the concern will be recorded and shared with the Designated
Safeguarding Lead (DSL), who will determine the appropriate next steps.
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The DSL may:

e Deliver or adapt a general PSHE session to address the issue raised.

e Liaise with relevant staff to identify and support any pupil who may be at risk.

e Escalate the concern to external safeguarding services if a risk is suspected, even
without a named pupil.

When staff are unsure how to respond to a question, they are encouraged to pause and
acknowledge the question thoughtfully, using phrases such as, “That’s an interesting
guestion and it deserves a good answer — let me think about it and get back to you later.” If
necessary, staff can seek guidance from the PSHE lead, the safeguarding team, or senior
leadership.

If personal questions are directed at peers or staff, pupils will be gently reminded that
personal questions are not appropriate in a classroom setting, and we focus on maintaining
a respectful and safe learning environment for everyone.

Safeguarding

The Department for Education highlights that, "At the heart of these subjects there is a focus
on keeping children safe, and schools can play an important role in preventative education."
This focus is reinforced by key safeguarding guidance, such as Keeping Children Safe in
Education (KCSIE 2024).

At Market Field School, we recognise the importance of fostering an environment where
pupils feel safe to discuss potentially sensitive topics within the PSHE curriculum. We
encourage open, yet appropriate, discussions, which can sometimes lead to an increased
number of safeguarding reports.

Pupils are regularly taught how to report any concerns, whether about themselves, a friend,
or a peer. Our approach to safeguarding ensures that pupils know they have trusted adults
to speak to, and that their concerns will always be taken seriously.

Managing Disclosures

All staff complete Level 2 Safeguarding training annually, ensuring they are equipped to
respond appropriately to any safeguarding concerns or disclosures. This training includes
child protection procedures, guidance on managing confidentiality, and clear protocols for
responding to disclosures. The school has well-defined procedures for recording and
addressing safeguarding concerns—please refer to Market Field School’s Child Protection
Policy for more information.

When external agencies are involved in delivering PSHE lessons, they are briefed on the
school's safeguarding procedures before entering the school. Classroom staff are always
present during PSHE lessons delivered by external agencies, and visitors' Disclosure and
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Barring Service (DBS) checks are reviewed as necessary, in line with school policy. If a
disclosure is made to a visitor, the school's safeguarding procedures, as outlined in the Child
Protection Policy, will be followed.

External Providers and Visitors

To enhance our PSHE curriculum, we invite external visitors to share their expertise and
experiences, enriching pupils’ learning. However, any input from visitors is carefully planned
and integrated into our curriculum, rather than acting as a replacement for scheduled PSHE
lessons.

We carefully monitor and evaluate the selection of visitors by liaising with them before their
visit to ensure they understand the needs of our pupils. This includes reviewing the content
to be delivered, which is typically reviewed by the PSHE Lead, though in some cases, it may
also be reviewed by the class teacher or a member of the Senior Leadership Team if more
appropriate. If any content is deemed unsuitable, the PSHE Lead, or class teacher, will
request it be modified or omitted.

After each session, feedback is collected by the PSHE Lead in consultation with class teachers
and/or pupils to ensure the session met its objectives. We select visitors through established
partnerships with trusted services, such as the Essex Fire Service and Education Team, who
regularly visit our school, as well as exploring other opportunities as they arise throughout
the year.

When external visitors lead PSHE lessons or assemblies, we inform parents in advance and
ensure that classroom staff remain present throughout the session to offer support and
monitor the session.

Parents and Carers
Working in Partnership

The school values the role of parents and carers as key partners in supporting the personal
development and wellbeing of pupils. In line with guidance from the PSHE Association and
statutory requirements, we are committed to working in partnership with families to ensure
that our PSHE provision is transparent, inclusive, and supportive of pupils' needs. We believe
that strong home-school collaboration enhances the effectiveness of PSHE education. By
fostering respectful, informed dialogue, we aim to support pupils in making safe, healthy,
and informed choices in their lives—both now and in the future.

Our Approach

We recognise that parents and carers are the primary educators in many aspects of
personal, social, health, and economic development. The school seeks to:
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e Inform parents and carers about the PSHE curriculum and how it is delivered.

e Provide opportunities for consultation and feedback.

e Address concerns or questions in an open and respectful way.

e Collaborate with families to ensure that our teaching supports pupils’ learning at
home and reflects the values of our school community.

Communication and Information

The PSHE curriculum overview and related policies are available on the school website for
parents and carers to access. Parents and carers will be notified in advance of any lessons
covering sensitive or statutory content, such as puberty or sex education, and teaching
materials can be shared upon request.

To support parents in understanding the content of the curriculum, we may offer PSHE
coffee mornings, workshops, or send letters outlining how and why specific topics are
taught. We work closely with parents and carers to ensure that sensitive topics, particularly
those influenced by a pupil’s individual experiences, are approached with care, empathy, and
the necessary support.

In addition, we use the Class Dojo parent communication app to maintain ongoing dialogue.
Whole-school updates, curriculum information, and relevant resources are shared on the
Main Story page, while class-specific content is posted on individual Class Pages. We are
committed to providing ongoing support to parents regarding PSHE-related topics, such as
online safety, puberty, self-regulation, and personal hygiene, and remain approachable for
any further assistance they may require.

Opportunities for Consultation

Parents and carers are encouraged to share their views on the PSHE curriculum through
surveys, meetings, or during policy reviews. Their feedback is actively welcomed and taken
into account as part of the ongoing curriculum development and monitoring process. In
accordance with Department for Education (DfE) requirements, the school consults with
parents specifically on the statutory elements of PSHE, particularly concerning the
Relationships and Sex Education (RSE) components. This collaborative approach ensures that
the curriculum reflects the needs and perspectives of the wider school community.

Responding to Parental Concerns

The school takes care to explain the purpose and content of PSHE lessons, and how they are
delivered in an age-appropriate, inclusive, and evidence-based way.

Where parents have concerns or wish to discuss specific content, they are encouraged to
contact the PSHE lead or senior leadership team to explore the curriculum in greater detail.
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For aspects of PSHE that are statutory (e.g., Health Education, Relationships Education at
primary level, and Relationships and Sex Education at secondary level), the school provides
clear explanations of legal requirements and how these are met.

Parental Notification and Right to Withdraw

Parents and carers will be informed in advance when Relationships and Sex Education (RSE)
is due to be taught in their child’s class. A letter will be sent to notify them of when this will
happen, and class teachers will provide additional details regarding the topics and content of
the lessons.

In line with the Department for Education (2023) statutory guidance, there is no right for
parents to withdraw pupils from PSHE, including Relationships Education or Health
Education. However, parents do have the right to withdraw their child from some, or all, of
the sex education component, excluding content delivered within the Science curriculum.

For pupils in Key Stage 3 and 4, parents/carers have the right to request that their child be
withdrawn from sex education until three terms before the pupil turns 16. After this point, if
the pupil wishes to receive sex education, the school will make appropriate arrangements to
provide the content within the relevant term.

The withdrawal process for pupils with Special Educational Needs and Disabilities (SEND)
follows the same procedure as for all other pupils. In exceptional circumstances, the
Headteacher may take into account a pupil’s specific needs when making a decision
regarding withdrawal, ensuring that the child’s emotional and educational requirements are
fully considered.

Right to Withdraw from Sex Education

If a parent/carer chooses to withdraw their child from any part of the sex education
curriculum, the school will maintain a record of their request, using the form found in
(Appendices D) which they will be asked to sign. In line with the Department for Education
(2023) guidance, it is considered good practice to discuss withdrawal requests with parents
and, where appropriate, with the child. This ensures that all parties understand the reasons
behind the request and clarifies the nature and purpose of the curriculum.

Should a parent/carer wish to withdraw your child from any aspect of the sex education
programme, they will be invited to attend a meeting with the Headteacher and/or PSHE
Lead. This meeting will provide an opportunity to address their concerns, consider the
potential impact on their child’s education, and discuss the specific content that will be
covered in the relevant lessons.

In addition to the curriculum overview and PSHE policy available on the school website,
parents and carers may request access to RSHE resources. If a parent or carer wishes to view
any of the materials planned for use in their child’s class, they should contact the class
teacher directly.
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Withdrawal from Sex Education and Curriculum Requirements

Following a discussion of parent/carer concerns, and except in exceptional circumstances,
the school will respect their request to withdraw their child from sex education up until
three terms before they turn 16. Parents should be aware that schools are legally required to
deliver a broad and balanced curriculum. As a result, sex and relationships topics may arise
incidentally in other lessons or activities, and it is not possible to withdraw pupils from these
discussions as they may be unplanned or spontaneous in nature.

The PSHE Association highlights the importance of creating a safe and supportive learning
environment in which pupils can confidently ask questions, share their experiences, and
express their views. While teachers cannot predict every question or discussion that may
arise during lessons, they will share the pre-planned content and learning objectives for
each session with parents in advance.

For further clarification on commonly asked questions, please refer to the document link
titled ‘Sex Education: What is RSHE and Can Parents Access Curriculum Materials?’ in
Appendix F.
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IMPACT
Assessment

Assessment in PSHE education is essential for tracking pupil progress and ensuring effective
learning for all, including those with special educational needs and disabilities (SEND). In line
with PSHE Association guidance, assessment is not about measuring pupils' personal beliefs
or life choices but focuses on their acquisition of knowledge, understanding of concepts, and
development of key life skills.

Purpose of Assessment
The aims of assessment in PSHE, including for pupils with SEND, are to:

e |dentify what pupils have learned, remembered, and can apply.

e Support teachers in planning meaningful next steps.

e Recognise and celebrate individual progress and achievement.

e Ensure all pupils, regardless of ability, are developing the knowledge, skills, and
attributes needed to lead safe, healthy, and fulfilling lives.

Inclusive Approach to Assessment

Assessment in PSHE must be inclusive, accessible, and appropriate for all learners. For pupils
with SEND, assessment is differentiated and personalised. This includes:

e Using a wide range of assessment methods to meet diverse needs, including visual,
verbal, and practical activities.

e Setting realistic yet high expectations based on individual starting points and learning
goals.

e Teachers ensuring assessments reflect pupil’s EHCP (Education, Health and Care Plan)
or individual support plan targets, where relevant.

e Encouraging pupils to express their understanding in varied formats (e.g. drawings,
role-play, assistive technology, or simplified written responses).

Some pupils may require small, incremental steps to consolidate and reinforce their learning

by revisiting their original objectives, while others may be ready to progress through
assessment stages and engage with more advanced levels of challenge.
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Assessment Methods

Teachers use a combination of formative and summative approaches, including:

e Baseline assessment: to identify prior knowledge and adapt teaching to individual
needs. Among other activities, baseline assessments may include role play;
responding to a photograph, video clip, or story; drawing and writing; drawing and
talking; or the use of a working wall where pupils contribute their ideas and existing
knowledge.

e Ongoing assessment: through observation, discussion, pupil self-reflection, and peer
assessment.

e Assessment of Learning (End-of-Unit Tasks): These are adapted to ensure they are
accessible to all pupils. End-of-unit assessments often involve revisiting the baseline
assessment to demonstrate progress. This may include activities such as editing
original work in a different colour, repeating photos or drawings, or delivering pupil
presentations.

Where appropriate, additional scaffolding, prompts, or adult support is provided to ensure
all pupils can demonstrate progress.

Recording and Reporting

As PSHE learning is often practical, pupils are not expected to complete written tasks every
PSHE lesson. Teachers record progress in PSHE using a flexible approach of assessment for
learning that recognises individual achievement. This may include:

e Annotated work samples.

e Discussions, role-play and observations.

e Photographs of learning activities

e Learning journals or PSHE books.

e Progress mapped against individual learning objectives.
e Self-assessment, where developmentally appropriate.

We mark PSHE work according to an extended version of the school’s marking and feedback
policy, whilst also obtaining evidence to assess learning through our PSHE assessment
system. Parents/carers are kept informed of progress through ongoing parent/carer
communication, school reports, parent’s evenings and Annual Review meetings. The unique
progress of pupils with SEND is celebrated within the context of their personalised goals.
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Monitoring and Evaluation

The PSHE lead works with teaching staff to:

e Gather feedback from pupils

e Ensure that PSHE teaching and assessment are fully inclusive.

e Monitor the effectiveness of adaptations and support strategies.

e Provide professional development for staff to improve confidence in delivering PSHE.

Termly learning walks are completed by the PSHE lead to regularly monitor and evaluate
PSHE resources and lesson content. PSHE books are reviewed regularly to monitor pupil’s
progress across the school.
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Appendix A: PSHE Curriculum Overview

Our PSHE curriculum is based on the PSHE Association Planning Framework for Pupils with SEND.

Our PSHE curriculum is organised into six strands:
1. Self-Awareness (Me, who | am, my likes, dislikes, strengths and interests)
2. Self-care, Support and Safety (Looking after myself and keeping safe; aspects of Relationships and Sex Education.)

3. Managing Feelings (Understanding feelings, and that how | feel and how others feel affects choices and behaviour; aspects of Relationships and Sex
Education)

4. Changing and Growing (How | and others are changing; new opportunities and responsibilities; aspects of Relationships and Sex Education)
5. Healthy Lifestyles (Being and keeping healthy, physically and mentally)

6. The World I Live In (Living confidently in the wider world)
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HOW THE SIX STRANDS RELATE TO THE PSHE ASSOCIATION PROGRAMME OF STUDY

PSHE Association Programme of Study
Key stages 1 and 2

PSHE education Planning Frarmework for
Pupils with SEND Key stages 1 and 2
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Economic wellbeing: Azpirations, work and career

The Ward | Live In

o
~ E
w & | Mertal health Managing Feelings
= T (%)
W= 9
=z ] Cwrzelves, growing and changing a Changing and Growing: Zelf-Awarensss
[48) m = +
o £ (]
O § | Keeping zafe Zelf-Care. Zupoort and Sefery
U L
I
Crugs, alcahal and tobacco Healthy Lifestylez
Families and close positive relstionships Zelf-Awareness; Changing and Growing
E B Friendzhips o Self-Awareness; Managing Feelings
wh (=]
e ﬁ Managing hurtful behaviour and bulbying i Zelf-Awareness; The Werd | Live In
wom e
[ T) L
O & | Zafe relstionships Zelf-Care, Zupport and Safety
L#]
Respecting celf and otherz Zelf-Awareness; The World | Live In
B | Shared responsibilities The Ward | Live In
Wk Communities The Waorld | Live In
=4 Bl
[T =
= w | Miedia lieracy and digial rezilience EE The Waorld | Live In: Self-care, Suppert and Safety
w =
g«
og
=
—

The World | Live In: Zelf-Awarenes:

23




PSHE Association Programme of Study
Key stages 3 and 4

PSHE education Planning Framewaork for
Pupils with SEND Key stages 3 and 4

Zelf-cancept Zelf-Care. Support and Safety
Mental health and emational wellbeing Managing Feelings
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Long Term Plans

The Long Term Plans outline how the six strands are organised into topic areas across Key Stages 1 and 2, and Key Stages 3 and 4. Please note that there is
overlap between the strands and topic areas; for example, themes such as mental health and online safety are addressed explicitly in certain topics but are
also embedded across all six strands where appropriate.

In response to the increasing amount of time pupils spend online, teachers will, wherever possible, apply learning to both online and offline contexts.
Additionally, the NSPCC'’s Let’s Talk PANTS programme and online safety lessons are integrated throughout the year, alternating each term.

As part of the curriculum, pupils are provided with opportunities, where appropriate, to:

o Take and share responsibility.

e Develop a positive sense of self and of others.

e Reflect on their perceptions and experiences, deepening their understanding and applying their learning in a range of contexts.
e Build the language, communication skills, and strategies needed to exercise personal autonomy wherever possible.

e Participate in daily personal living routines.

o Make real decisions (with support where necessary) and act upon them.

e Engage in group activities and make meaningful contributions.

e Develop and sustain positive relationships and interactions with others.

e Recognise and celebrate their achievements and successes.

Each of the six strands is further divided into topic areas, as outlined overpage.
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Key Stage 1 and 2

Autumn 1
Self-awareness

Autumn 2
Self-care, support, and
safety

Spring 1

Managing Feelings

Spring 2
Changing and Growing

Summer 1
Healthy Lifestyles

Summer 2
The World | live in

Bespoke NSPCC ‘Let’s
Talk PANTS’ lesson

Bespoke online safety
lesson

Bespoke NSPCC ‘Let’s
Talk PANTS’ lesson

Bespoke online safety
lesson

Bespoke NSPCC ‘Let’s
Talk PANTS’ lesson

Bespoke online safety
lesson

o Things we’re good

o Taking care of

o |dentifying and

o Baby to an adult

o Healthy Eating
o Taking care of

o Respecting
Differences

at ourselves expressing feelings o Changes at puberty

o Kind/unkind o Keeping Safe o Managing strong o Dealing with touch physical health between people
behaviours o Trust feelings o Different types of o Keeping well o Jobs People Do

o Playing and working | = Keeping Safe online relationships o Rules and laws
together o Public and Private o Belongingto a

o People who are community
special to us o= Money

o Getting on with
others
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Key Stage 3 and 4

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Self-awareness Self-care, support, and Managing Feelings Changing and Growing Healthy Lifestyles The World I live in
safety
Bespoke NSPCC ‘Let’s Bespoke online Bespoke NSPCC ‘Let’s | Bespoke online safety | Bespoke NSPCC ‘Let’s | Bespoke online safety
Talk PANTS’ lesson safety lesson Talk PANTS’ lesson lesson Talk PANTS' lesson lesson
o Elements of a
o Personal Strengths | = Feeling unwell o Self-esteem and o Puberty healthy lifestyle o Diversity, rights and
o Skills for Learning o Feeling frightened unkind comments o Friendship o Mental wellbeing responsibilities
o Prejudice and or worried o Strong Feelings o Healthy and o Physical activity o Managing online
Discrimination o Accidentsand risk | = Romantic feelings unhealthy o Healthy eating information
o Managing Pressure | = Keeping safe and sexual relationship o Body image o Taking care of the
online attraction behaviours o Medicinal drugs environment
o Emergency o o Intimate o Medicinal drugs, o Preparing for
Situations relationships, drugs, alcohol and adulthood

o Public and private

consent and
contraception

= Long-term
relationships and
parenthood

tobacco

= Managing finances
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Medium Term Plans (MTP)

The Medium Term plans of each section identify learning outcomes for each topic area to show the sequence of learning that will take place each term. In

line with an extended version of our school marking policy, this learning is taught in progressive stages, starting with the first stage, ‘Encountering’ through
to the final stage, ‘Exceeding’. This is a spiral curriculum

Each stage of learning builds on the one before and assumes that the pupil has met the previous outcomes — where appropriate, new or additional learning
is introduced.

Encountering Emerging Developing Consolidating
Effective Foundation Core knowledge, Increasing
engagement in the knowledge skills and understanding of
learning understanding learning
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Key Stage 1 -2
MTP




KS1/2 Self-awareness: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SA1 - Things we are good at

Respond with curiosity to
stimuli about the ways in
which we are special.

Respond with curiosity to
stimuli about our family.

Describe ourselves —
recognising that there is
self and there are others.

Identify things we are good
at (strengths/talents).

Describe the ways in which
we are special and unique.

Describe things that we
enjoy or that make us feel
happy. Identify what we
are good at, both in and
out of school.

Recognise that being
unique means we might
like and be good at
different thing from other
people.

Describe and
demonstrate things we
can do well and identify
areas where we need
help to develop.

Identify hopes/wishes
for our future lives

Identify things we can do
for ourselves to help us
develop our strengths and
those areas where we
need help from others.

Identify own hopes/
aspirations; explain in
simple terms how we
might achieve them.

SA 2 - Kind and unkind behaviours

Respond with curiosity to
stimuli about what anger
is and what being angry
feels like.

Respond to stimuli about

what feeling upset means.

Describe what feeling
angry means. Describe
what feeling upset
means.

Recognise that
behaviour which hurts
others’ bodies or feelings
is wrong.

Identify when people are
being kind or unkind —
either to us or to others.

Give examples of how our
feelings can be hurt.

Describe how this may make
us feel angry, worried or
upset.

Identify what teasing
means and how people

who are teased might feel.

Give reasons why teasing
or name-calling is not
acceptable.

Identify what we can do if
others are excluding us or
being unkind.

Explain what is meant by
hurtful behaviour and
bullying (including
verbal, physical and
emotional, e.g.
omission/exclusion).

Recognise that this can
happen online.

Describe and/or
demonstrate what we
can say or do if we or
someone else is being
bullied.

Explain that all bullying is
abusive and some can be
prejudice-based (e.g.
because of someone’s skin
colour, religion, the way
they look, their disability
or their family setting).

Recognise that this is
unacceptable behaviour
and that a trusted adult
needs to be told about it.

Identify different positive
responses we can take
towards unkind behaviour
and bullying.
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Identify trusted adults to
tell if we think we, or
someone else. is being
unkind to us or we think
we are being bullied.

Describe what we can do
(including whom to tell) if
we withess or experience
hurtful behaviour or
bullying.

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SA 3 - Playing and working together

Respond to an adult
modelling how we can
show we are ready to
participate in an activity.

Respond with curiosity to
modelling of ‘good
listening’.

Respond to ‘taking turns’
as modelled by both
adults and peers.

Demonstrate being alert
and ready to listen.

Demonstrate good
listening and describe
how to listen to other
people.

Describe times when we
take turns in school.

Identify reasons why it is
important to listen to other
people.

Identify some actions/
behaviours that show we
are being polite and
courteous to other people.

Demonstrate ways of
playing and working
cooperatively. Explain what
we mean by ‘being fair’ to
one another.

Identify times when we
have listened to others
and worked
collaboratively.

Demonstrate ways of
sharing opinions, thoughts
and ideas on things that
matter to us.

Identify reasons why it
may be upsetting for
others if we don’t wait for
our turn.

Describe some ways of
playing and working with
others so that everyone
feels happy and is able
to do their best.

Demonstrate working
collaboratively towards
shared goals.

Recognise occasionns
when we have worked as
ateam orin a group to
achieve something.

Describe how to
recognise if someone
else has missed their
‘turn’; explain how this
might make them feel;
demonstrate how to
resolve this.

Explain why listening and
respecting others’ points
of view helps us to get on
with others. |dentify and
demonstrate ways of
improving our own
practice when working in a
team.

Offer constructive
feedback to support
others working in our
team.

Explain why ‘turn-taking’
can help everyone to feel
included.
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Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SA 4 - People who are special to

us

Respond with anticipation
to stimuli depicting people
who are special to us.

Identify people who are
special to us.

Give some examples of
ways we might let them
know they are special to
us.

Recognise what is meant
by "family’

Describe what makes our
family, friends, teachers,
carers special to us.

Identify the people who
make up our family

Identify some of the
qualities our special
people/friends may have.

Describe positive feelings
we may have when we
spend time with friends
and family.

Identify whom to tell if
something in our family
life makes us unhappy or
worried.

Give some practical
examples of the ways
our special people care
for us and help us with

problems and difficulties.

Identify different types
of family.

Explain that if people we
like do unkind things to us
or our friends we do not
have to tolerate it.

Identify ways in which we
can get help if people have
been unkind to us or our
friends

Describe ways in which
families can be different

SA 5 - Getting on with others

Respond to stimuli about
different feelings we or
others may experience.

Describe times when we
may feel unhappy with
our friends or family
members.

Demonstrate positive
ways we could let others
know how we are
feeling.

Describe ways in which
friends, classmates, family
members may disagree and
‘fall out’.

Demonstrate some ways of
‘making up’ after a falling
out

Explain how other people
may feel differently to us
about the same situation
and offer some examples.

Identify how to treat
ourselves and others with
respect.

Explain why it is
important to listen to
others’ point of view;
demonstrate active
listening; demonstrate
simple ways of resolving
disagreements.

Describe what it means
to ‘fall out” with friends
or family.

Identify what might
make someone feel that
they are in an unhappy
or unhealthy friendship
or relationship.

Explain that our feelings
about other people can
change and that this is
okay.

Identify kind ways of
letting people know our
feelings towards them
have changed.

Identify what we can say,
do or whom we can tell if
we are worried or
unhappy in a friendship or
relationship.
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KS1/2 Self-care, Support and Safety: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SSS 1 - Taking Care

of Ourselves

Respond to stimuli about
the people who look after
us.

Identify people who look
after us and help us to
take care of ourselves.

Identify some of the ways in
which we may be cared for
by our families, friends and
other adults.

Identify some simple self-
care techniques (e.g.
brushing teeth, washing
hands, getting dressed etc.)

Identify things we can do
by ourselves to look after
ourselves and stay healthy
and things we need adult
help with.

Identify some simple
ways we can help to
keep ourselves well.

Identify simple ways
some germs/illnesses
may be spread.

Describe different ways we
keep ourselves healthy
and well.

Explain or demonstrate
what we and others can
do to prevent the spread
of germs and why this is
important.

SSS 2 - Keeping Safe

Respond to stimuli about
keeping physically safe.

Respond with curiosity to
stimuli about the adults
who are responsible for
keeping us safe.

Describe some simple
ways we can help keep
ourselves physically safe

in school.

Give simple reasons why it is
important to help keep
ourselves physically safe.

Describe ways to help keep
ourselves physically safe out
of school, on the way to
school and when out with
family, carers or friends.

Explain how we know when
we might need to ask for
help. Identify people at
home, school and in other
settings who are responsible
for helping us keep
physically safe.

Name and describe
feelings associated with
not feeling safe (e.g.
worried, scared,
frightened) and identify
trusted adults who can
help us if we feel this way.

Demonstrate ways of
making it clear to others
when we need help.

Describe some simple
rules for keeping safe near
water, railways, roads and
fire.

Identify some different
responsibilities we may
have to help keep
ourselves and others
safe.

Identify when someone
might need first aid
because they are hurt/
injured.

Explain why it is
important to persist with
asking for help if our
initial requests are not
met or understood

Evaluate ways of keeping
safe in a variety of relevant
situations and identify
possible risks and hazards.

Describe some simple
strategies for keeping
physically safe in situations
when we might feel afraid.

Recognise when a
situation is an emergency
and explain or
demonstrate how to get
help, including how to call
999.
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Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SSS 3 - Trust

Respond to stimuli about
the different ways we can
communicate with adults
in school.

Respond to stimuli about
ways of asking for help.

Respond to stimuli about
what we mean by keeping
a secret and what we
mean by a surprise.

Identify trusted adults in
school.

Recognise things we
would call ‘personal’ and
things we would call
‘private’.

Recognise what keeping

something secret means.

Identify someone who
can help us if we are
afraid or worried.

Explain why ‘trust’ is not the
same as ‘like’.

Give examples of what is
meant by trust.

Identify how we feel when
we trust someone.

Identify some reasons for
keeping personal
information private.

Identify the difference
between a ‘surprise’ and a
‘secret’.

Recognise that people do
not have to keep secrets;
that it is important to tell or
show someone if we are
worried, afraid or sad.

Demonstrate how to ask for
help or attract someone’s
attention if something
happens that makes us feel
sad, worried or frightened.

Recognise that we do not
have to trust someone just
because they say we
should.

Recognise that no adult
should ever ask us to keep
a secret but that
sometimes we don't tell
others about a nice
surprise that they will find
out about eventually, so as
not to spoil the surprise.

Explain that we should not
keep any secret that
makes us feel
uncomfortable, afraid,
worried or anxious, no
matter who asks us.

Explain when and why to
ask an adult for help if
we’re asked to share
information or keep a
secret.

Describe ‘degrees of
trust’ — those people
we can trust with less
important things, and
those we can trust with
our most important
things (e.g. possessions,
information about us or
our feelings).

Explain that if we don’t
feel sure about sharing
information or feel
pressured, we don’t have
to.

Give examples of how
others may put us under
pressure to do
something.

Explain what a ‘dare’ is
and what people might
say or do if they are
‘daring’ us.

Identify some basic
strategies for saying ‘no’
to pressure or dares.

Identify whom to tell in
different situations and
what we could say.

Give examples of when we
might take back our trust if
we feel someone no
longer deserves it.

Describe how we might
feel if someone has dared
us to do something.

Explain or demonstrate
strategies to resist
pressure to behave in
inappropriate ways.

Demonstrate what we can
say and do and where to
get help if we have been
pressurised, or seen
someone else being
pressurised, to do
something risky.
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Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SSS 4 - Keeping Safe Online

Respond with curiosity to
adult modelling of
different ways that people
communicate with each
other

Describe some ways that
we use to communicate,

including online.

Demonstrate simple ways of
communicating our choices
to others.

Give examples of how
people might use
technology to communicate
with others.

Identify some risks of
communicating online.

Describe simple ways of
keeping safe online, such
as using passwords or
having adult help to access
the internet.

Explain that there may be
people online who do not
have our best interests at
heart.

Identify things that we
should never share online
without checking with a
trusted adult first.

Explain how other
people’s identity online
can be different to what
it actually is in real life.

Explain how to respond
if we're not sure if
someone online is who
they say they are.

Identify some benefits of
balancing time on
electronic devices with
other activities.

Demonstrate practical
strategies for keeping safe
when using specific digital
devices and platforms.

Explain how what we post
online might affect
ourselves or others.

Describe strategies to help
us stop and think about
the possible consequences
for ourselves or others
before we post something
online.

Identify basic rules for
using social media,
including age restrictions
and why they exist.

Identify whom we can talk
to, or report concerns to, if
someone asks us for, or
sends us, an image or
information that makes us
feel uncomfortable.
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Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

SSS 5 - Public and Private

Respond to stimuli about
things that belong to us.

Respond to stimuli about
what is meant by the word
private.

Respond to stimuli about
things we might do with
other people and things
we would do on our own.

Identify and recognise
some personal
belongings.

Recognise the difference
between something that
is private and something
that is public.

Explain that we have a
right to keep our bodies
private.

Describe ways we take care
of our personal belongings.

Identify places that are
public and places that are
private. Identify some of the
places/times/situations
which we or others would
expect to be ‘private’.

Give simple examples of
some things we might do in
private but never in public.

Demonstrate how to ask
to borrow or use
something that belongs to
someone else.

Explain what is/is not
appropriate todoin a
public place; give reasons
why this is the case
(include masturbation if
appropriate).

Explain that there are
likely to be things about
ourselves we are
comfortable sharing with
everyone; things we are
comfortable sharing with
our friends; things we are
comfortable sharing with
our most special people
and things we do not want
to, or should not share
with anyone.

Describe how we might
feel if our personal
belongings are lost or
damaged.

Demonstrate how to tell
a trusted adult if
someone damages, or
we have lost, our
personal belongings.

Explain the importance
of respecting others’
belongings, privacy and
feelings.

Identify practical
strategies to ensure our
privacy and that of
others.

Demonstrate ways to give
and not give permission
when asked to lend
belongings.

Explain why we must
respect the rights of
others who may refuse to
lend something to us;
explain why this does not
mean they do not like us.

Explain what we can do/
say or whom we can tell if
someone does not respect
our privacy or shares
something with us that
makes us feel
uncomfortable.

Explain why we should tell
a trusted adult even if
someone has told us not
to.
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KS1/2 Managing Feelings: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

MF 1 - Identifying and Expressing

Feelings

Respond with curiosity to
stimuli about different
emotions.

Respond with curiosity to
stimuli which depict facial
expressions representing
different emotions/
feelings.

Describe different kinds
of feelings we may have
experienced; those we
like and those we don’t
like.

Identify things that make
us feel happy.

Identify things that may
make us cry/feel sad.

Identify what makes us
feel upset, angry,
worried, anxious,
frightened.

Describe some good
(comfortable) and not so
good (uncomfortable)

feelings; describe how they

might make our body feel.

Recognise that when we
experience a change or a
loss we may feel sad/

unhappy.

Identify signs, actions, facial
expressions, body language

which can help us identify

how others might be feeling.

Explain why no-one has
the right to make us feel
unhappy, afraid, worried,
and sad or make us do
things we do not want to.

Demonstrate
vocabulary/
communication skills for
expressing the intensity
of a feeling

Explain that everyone
experiences a range of
feelings at different times
(e.g. feeling happy,
excited, sad, angry, fearful,
surprised, nervous).

MF 2 - Managing Strong

Feelings

Respond to stimuli about
some of the different ways
we can communicate our
feelings and needs to
others

Identify some different
ways of communicating
feelings and needs to
others.

Demonstrate vocabulary/
communication skills to

express a range of different

feelings.

Recognise ways we can help
ourselves to feel better if we

are feeling sad or upset.

Describe and demonstrate
simple strategies that can
help us manage not so
good (uncomfortable)
feelings and the people
who can help us.

Demonstrate simple
strategies to help us
manage very strong
feelings, including in
response to change and
loss.

Give simple reasons why
it is important that
others know how we are
feeling.

Describe some simple
ways we can help others
to feel better if they are
feeling sad or upset.

Explain how rest and
spending time doing
things we enjoy can help
to make us feel happy

Explain that when we get
upset, angry or frustrated
our actions can affect
others as well as
ourselves.

Describe or demonstrate
how to respond
appropriately to others’
feelings.
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KS1/2 Changing and Growing: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

Respond with curiosity to

Identify some of the

Describe how our needs

Describe some of the

Identify stages of the

Explain how the needs of

should be done in
private.

"3 +— | prompting about babies, differences between a have changed since we were | things we can do now that | human life cycle. babies, children, adults
-g g what they look like and baby, child and adult. a baby. we couldn’t do when we and older people differ.
00 g | how they behave; about were younger.
‘_'. g how we have changed
(U] since we were a baby.
(®]
Respond with curiosity to Recognise correct Describe the main physical Describe some of the Describe what happens Recognise that people
adult prompting of the vocabulary for some of differences between male physical changes that during puberty, including | experience the physical
names for body parts and the main body parts, and female bodies, including | occur as we grow up (e.g. mood swings, emotional | and emotional changes of
changes of puberty. including genitalia. the onset of menstruation at | body shape, height, changes, menstruation puberty over different
puberty (when appropriate). | menstruation). and wet lengths of time.
Recognise that bodies dreams/ejaculation, hair
change as people Identify whom we can talk growth, skin and voice Identify reliable sources of
- become adults, including | to about growing and changes. advice on growing and
"5 the onset of changing. changing.
.g menstruation (when Use correct vocabulary
o appropriate). to name male and
® female reproductive
H organs.
g
g Recognise that during
".’ and after puberty, some
(] people enjoy
8 masturbating, and this
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CG 3 - Dealing with touch

Respond with interest to
stimuli about different
kinds of daily physical
contact we experience.

Respond to adult
modelling/visual stimuli
for how to show through
our responses if we are
unhappy/uncomfortable
with the way someone is
touching us.

Identify some of the
ways trusted
adults/family members
may physically touch us
as part of our daily care,
during play or to show
affection.

Demonstrate ways we
can let people who help
us know if we are not
comfortable with the
way we are being
touched.

Explain that our bodies
belong to us and that we
have a right to feel safe.

Recognise the need to
respect other people’s
bodies and to ask for
permission before we touch
them.

Explain when and why
physical contact may be
inappropriate (e.g. it causes
us to feel upset, hurts us, we
feel uncomfortable about
it).

Identify occasions when it
might be okay for someone
to make us feel
uncomfortable (injections,
cleaning cuts or grazes); that
these might be when we are
unwell, injured or need
medical treatment

Describe different types of
physical contact; explain
how to differentiate
between acceptable and
unacceptable, comfortable
and uncomfortable
necessary and
unnecessary physical
contact.

Describe or demonstrate
how to respond to
unwanted physical
contact; how to let
someone know we don’t
like it or want it.

Identify trusted adults we
can tell.

Explain that we have the
right to protect our
bodies from
Inappropriate/
unwanted touching.

Explain how we can
respect other people’s
right to protect their
bodies from
inappropriate/ unwanted
touching.

Explain when and whom
to tell if we are worried,
and the importance of
persisting in telling until
we feel comfortable and
safe.

Explain that our bodies
should be looked after and
that female genital
mutilation (FGM)
(removing or injuring
female genitalia for
nonmedical reasons) is
wrong and illegal, even if
some adults think it is
necessary.

Identify someone we
could safely go to for help
if we are worried about
ourselves or someone
else.
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CG 4 - Different Types of

Respond to stimuli about
some of the different kinds
of relationships there are
within families.

Give examples of
different types of
relationships. Identify
the people who make up
our family.

Identify different types of
family.

Recognise others’ families in

school may be different
from their family

Identify some of the ways
in which we may be cared
for by our families, friends
and other adults who care
for us.

Explain that two people
who love and care for one
another can bein a
romantic relationship; that
this is different from a
friendship.

Recognise that two
people in a long term
relationship might live
together or be married
(or in a civil partnership);
that getting married
must always be a choice
both people make
together.

Recognise that two
people who love and
care for one another
may or may not have
children.

Identify some of the
roles and responsibilities
of parents and carers.

Explain the features of a
healthy and positive
friendship or family
relationship. Identify
whom to tell if something
in our family life makes us
unhappy or worried.

Recognise that
relationships, including
marriage and civil
partnership, can be
between people of any
gender
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KS1/2 Healthy Lifestyles: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

HL 1 - Healthy Eating

Respond to different
stimuli about what it
means to be ‘healthy’.

Identify foods that we
like and dislike to eat

Identify some examples of
healthy foods.

Identify some examples of
foods that should only be
eaten once in a while.

Explain why some foods

are healthier than others.

Explain why we might
need to eat foods we

might not like very much.

Explain what it means to
eat a healthy, balanced
diet.

Give examples of
occasions when we can
make choices about the
foods that we like to eat.

Explain what can help us
choose what to eat.

Recognise that some
people may not be able
to eat certain foods
because they will make
them ill (allergies).

Describe which foods we
should only eat
occasionally and explain
why eating too much of
them could harm our
health.

Identify some influences
on our food choices, and
when these might be
positive or negative.

HL 2 - Taking Care of Physical Health

Respond with curiosity to
adult modelling/sensory
stimuli about ways we take
care of our bodies.

Demonstrate or
communicate an

example of taking care of
our bodies (e.g. skin, hair

or teeth).

Recognise the

importance of simple

rules for sun safety.

Recognise how we feel if
we have not had enough

sleep.

Describe or demonstrate
simple hygiene routines.
Identify the physical
activities we like doing;
describe how they might
make us feel (physically and
emotionally).

Describe some simple ways
of staying safe in the sun.

Recognise that sleeping well
is one way we can stay
healthy.

Give reasons why it is
important to take care of
personal hygiene.

Describe some of the
different ways to be
physically healthy.

Explain how the physical
activities we enjoy doing
help to keep us healthy.

Describe simple routines
for going to bed/going to
sleep.

Describe what might
happen if we don’t take
care of our personal
hygiene.

Explain some of the
benefits of balancing
exercise, food and rest.

Identify what might
happen to our bodies if
we don’t protect them
from overexposure to
the sun.

Explain why it is important
to take care of our bodies
both now and in the
future.

Explain some things that
can stop us sleeping well,
and suggest ways to
manage these.

Recognise how spending
excessive time on
electronic devices can
affect sleep, mental and
physical wellbeing.
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HL 3 - Keeping Well

Respond to stimuli about
the ways pain can affect
different parts of our body
and how we can
communicate to someone
that we are in pain.

Respond with curiosity to
stimuli about the people
who help us when we are
feeling unwell.

Demonstrate how to tell
someone that we are
feeling ill,
uncomfortable, or are in
pain.

Explain that when we are
hurt or unwell we may
have to go to bed, see a
nurse or doctor, or go to
the hospital.

Recognise that we may
be given medicines to
help us get better and
that these will be given
to us by a nurse or
doctor (or by our
parent/carer looking
after us).

Explain what it means to be
hurt, unwell, uncomfortable
or in pain.

Identify medication that can
help people to keep well;
give examples of when this
might be used.

Identify the difference
between things that go on
our body (creams, lotions)
and things that go in our
bodies (injections, tablets,
liquid medicine).

Identify some substances or
chemicals around the home
that we should never taste
or swallow; and where we
might come across them.

Identify some symptoms
we may experience when
we are not feeling well.

Explain the decisions we
(or an adult who takes
care of us) might make

about how to keep us well.

Recognise that people
sometimes need to take
medicines in different
forms, including tablets,
injections, inhalers.

Explain why it is important
not to touch, taste or take
medicines without a
trusted adult being with
us.

Explain why we should
never take someone else’s
medication.

Recognise and give
examples of the
difference between
someone who can give
us medicines/ drugs (e.g.
doctors, nurses,
pharmacists) and
someone who cannot
(e.g. our friends).

Describe that sometimes
we may be given an
injection by a doctor or
nurse to help to prevent
us from catching a
disease (vaccination).

Explain why we should
not accept medicines/
drugs from anyone
(unless a responsible/
qualified person has
given it to them for us,
e.g. our
parents/carers/trusted
adults).

Describe how smoking
and drinking alcohol can
affect people’s health.

Identify whom we can to
talk to if we are worried
about health.

Give reasons why there
are rules about what we
can and should not put
inside our bodies; and
explain what these are.

Identify some possible side
effects of substances that
are not meant for children
to consume (e.g. alcohol).

Explain that no-one should
ever make us, or try and
persuade us to drink
alcohol, smoke, taste or
swallow anything we are
not sure is safe or that is
against our wishes, and
that we have a right to say
no.

Identify simple strategies
we can use if we are
offered a cigarette, alcohol
or other type of
substance.
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KS1/2 The World I Live In: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

WILI1 - Respecting Differences

Between People

Respond to stimuli with
awareness and curiosity
about the physical
differences between
people.

Identify simple
differences and
similarities between
people.

Describe things that all
people have in common.
Identify some differences
and similarities between
people in terms of ethnicity,
culture, religious identity
etc. (protected
characteristics in the
Equality Act 2010).

Recognise that people
who share one
characteristic (e.g. race,
religion, gender or
disability) are all different
and unique.

Explain that we should
never make assumptions
about people because
they belong to a particular
group or share a particular
characteristic.

Identify possible reasons
for why some people
might be rude or unkind
towards others because
they are ‘different’
(prejudiced) and treat
them unfairly because of
it (discriminate).

Give reasons why it is
always unacceptable to
be rude or unkind
towards other people;
identify whom we could
talk to if we experienced
or observed this.

Recognise that we may
sometimes hear or read
something (including
online) that is rude and
unkind about other people
and explain ways we can
safely respond, including
how to report it.

Explain why we should not
‘like” or “forward’ such
comments online; identify
whom we could talk to
about them.

WILI 2 - Jobs That People Do

Respond to stimuli about
the different jobs adults in
school do.

Identify some different
jobs that people we
know do.

Identify some of the ways in
which different adults who
work in school contribute to
school life

Describe a range of jobs
that people might have
and the qualities they

might need to do them.

Identify a job we might
like to do in the future

Identify jobs people do
in the wider community
that can help in an
emergency (fire-fighters,
police, ambulance staff,
hospital staff); explain
how the community is
helped through the work
they do.

Explain why we should not
call emergency services for
a joke or a dare; describe
the possible impact this
might have on ourselves or
others.

Recognise how strengths,
qualities and things we
learn in school might link
to possible future jobs.
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WILI 3 - Rules and

Laws

Respond to stimuli or adult
modelling about the things
we are allowed to do in
school.

Give some simple
examples of things we
are allowed/not allowed
to do in school (rules).

Explain how rules help us;
rules we have in the
classroom and at home.

Identify particular rules in
school that help to keep us
safe and how they do this.

Explain how rules and
laws help us to live and
work with other people
outside of school

Identify what might
happen if we did not have
rules and laws or if people
ignored them.

WILIW 4 - Taking Care of the

Environment

Respond to stimuli which
demonstrate the ways in
which we are cared for by
trusted adults. Respond to
stimuli about the different
pets people have and ways
of caring for them.

Identify simple ways in
which we may take care
of people and/or
animals.

Give reasons why it is
important to take care of
people, animals and all
living things.

Describe our own home
and explain how we and
family members may take
care of it.

Explain how we can take
care of our school
environment. Explain the
importance of routines
in taking care of people
or pets.

Explain what might
happen if the wider
environment is not taken
care of (e.g. litter, graffiti,
vandalism, pollution).

WILI 5 - Belonging to a

Community

Respond to stimuli about
the different groups we
belong to (e.g. family,
school, clubs, faith).

Identify some different
groups that we may
belong to (e.g. family,
school, clubs, faith).

Describe things we do in the
groups we belong to.

Describe how being part of
a group makes us feel.
Identify specific things we
take part in as a member
of these groups.

Describe what it means
to be part of a
community. ldentify
different groups that
make up our community.

Explain how it feels to be
part of a community.
Suggest ways we can help
people to feel welcome in
the different groups and
communities we belong
to.
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WILI 6 - Money

Respond with curiosity to
stimuli about what money
looks like.

Respond with curiosity to
stimuli about different
items that shops sell.

Respond with curiosity to
stimuli about some of the
uses of money

Recognise money (e.g.
coins and notes) and
what it is used for.

Identify items in shops
that are sold for money
(including online).

Identify places or situations
where money is used to pay
for things (e.g. shops, cafés,
on the bus/ train).

Recognise some different
ways to pay for things (e.g.
coins, notes, bankcards,
online, phone payment).

Explain some different ways
of keeping money safe.

Identify where we may get
money from and for what
reasons (e.g. presents
from relatives or pocket
money from a family
member).

Identify things we (or
adults we know) might
spend money on, such as
food, clothes and things
we need to help us to live.

Identify why some ways of
keeping money safe might
be better than others.

Identify what is meant
by a ‘need’ and a ‘want’
in relation to spending
money.

Give some simple
examples of what might
be a ‘need’ and a ‘want’.

Explain what it means to
save money and why we
might do it.

Explain what is meant by
the term ‘afford’ (in the
context of money).

Identify possible
consequences of losing
money on ourselves or
others; whom to go to or
how to seek help if this
happens to us.
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KS3/4 Self-awareness: We are learning to (WALT)...
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SA 1 - Personal Srengths

Respond to stimuli about
what we are good at and/
or enjoy

. Describe what we are
good at and/or enjoy

Identify some of our own
personal strengths and skills
(things we are really good at
or can do really well).

Demonstrate how to
recognise and appreciate

personal strengths in other

people.

Explain how what others
say and think about us
can positively and
negatively affect the way
we feel about ourselves.

Identify some simple
strategies to help
manage negative
opinions/ comments.

Describe what other
people might perceive our
personal strengths, talents
and skills to be.

Explain that how we feel
about ourselves (self-
esteem) can be affected by
what is happening in our
lives.

Give reasons why media,
including social media can
affect how people feel
about themselves.

SA 2 - Skills for learning

Respond to stimuli about
what we enjoy learning
about in school.

Identify some things that
make us special and
unique as learners.

Describe what we like
and dislike doing as
learners.

Describe our own
learning targets or goals.

Describe the particular ways
we like to learn.

Identify the difference
between a short term target
and an aspirational, long
term goal.

Describe simple strategies

we can use to help us be
organised in our learning.

Explain how we might
achieve our targets and
goals (e.g. breaking
longerterm goals down
into several short term
targets).

Describe how it feels to
achieve a target.

Demonstrate ways we
can develop our
strengths and skills
through practice.

Identify some ways in
which our current
learning will help us in
the future.

Give examples of how our
personal strengths,
interests and skills may
help us in our future lives,
choices or employment.

Identify ways of managing
emotions in relation to
future employment
aspirations.
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SA 3 - Prejudice and discrimination

Respond to stimuli about
people who are different
to us in different ways.

Describe what it means
to treat others in a kind
and fair way.

Recognise that everyone

is unique and special and

no one should be treated
unfairly.

Recognise what prejudice
means.

Explain what it means to
discriminate against
someone.

Recognise that prejudice
and discrimination in any
form are unacceptable.

Identify some examples of
different forms of
prejudice and
discrimination we may
have seen/heard about
(e.g. based on religion,
gender, age, race,
disability, sexual
orientation).

Describe how and where
to seek help if we think
someone is behaving in a
discriminatory way
towards us or others.

Explain what
stereotyping means.

Demonstrate simple
constructive strategies
for responding to
prejudice and
discrimination.

Give reasons why we
should expect to be
treated with respect by
others.

Recognise that stereotypes
based on religion, gender,
age, race, disability or
sexual orientation, can
cause harm (e.g. how they
might normalise
nonconsensual behaviour
or encourage prejudice).

Explain how we should
show respect to others
and others’ beliefs,
including people in the
wider community.

SA 4 - Managing pressure

Respond to stimuli which
depict kindness and
unkindness.

Describe and give
examples of what it
means to be kind and
unkind.

Identify some of the
ways of telling a trusted
adult if someone is being
unkind to us.

Explain what is meant by
teasing, hurtful and bullying
behaviour.

Explain how we do not need
to put up with someone
being unkind, hurtful,
abusive to, or bullying, us.

Recognise what is meant by
peer pressure and peer
influence.

Identify some of the ways
in which pressure might be
put on us by other people,
including online.

Describe ways we might
challenge peer pressure.
Identify different types of
bullying (including online)
and what the impact of
bullying might be.

Identify strategies to help
us if we are being bullied,
including online.

Describe how to recognise
the difference between
friendship groups and
gangs; describe some of

Describe strategies that
can be used if someone
is using pressure to
persuade us to do
something, including
online.

Recognise the
responsibilities of
bystanders to report
bullying and hurtful
behaviour.

Identify trusted adults/
services that can help us
if we or someone we
know has been the
target of unkind, hurtful,
abusive or bullying

Describe how we can
sometimes put ourselves
under pressure to do what
others are doing, or what
we think others want us to
do.

Explain ways of safely
responding if we
experience or witness
unacceptable behaviours.

Identify reasons why we
might put ourselves under
pressure, and how others
may apply pressure or
encourage us to join a
group or a gang; exit
strategies and how to
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the risks of becoming part
of a gang.

behaviour, including
online.

access appropriate
support.

Describe the risks and law
relating to carrying a
weapon.
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KS3/4 Self-care, Support and Safety: We are learning to (WALT)...
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SSS 1 - Feeling unwell

Respond to stimuli about
what it means to feel
unwell; show awareness of
how to indicate to
someone that we are
feeling unwell

Describe the difference
between feeling well and

feeling unwell;

demonstrate how to let
someone know that we

are feeling unwell

Identify how we can tell if
we are unwell (including
possible symptoms).

Describe in simple terms
how germs can be spread to
others.

Identify whom to tell if we
feel unwell. Identify useful
phrases or vocabulary to use
in order to let someone
know that we feel unwell.

Explain why it is a good idea
to ask for

help quickly if we feel
unwell.

Identify some things we
can do to take care of our
physical wellbeing and our
mental wellbeing.

Describe simple things we
can do if we are not
feeling well.

Demonstrate simple
hygiene routines that can
prevent the spread of
germs (bacteria and
viruses).

Recognise some situations
where we might need to
ask someone for help with
our mental wellbeing (e.g.
feeling unhappy or
depressed, disrupted sleep
pattern, not wanting to
eat/over-eating).

Identify some of the terms
that are used to describe
when someone is
emotionally/mentally
unwell.

Describe how following
simple routines can
reduce the spread of
germs (bacteria and
viruses) and why this is
important.

Identify some of the
items we might use to
support personal
hygiene (e.g. soap,
toothpaste, flannel,
sponge, shower gel,
antiperspirant).

Identify some ways we
can take increased
responsibility for looking
after our physical and
mental health.

Explain why it is as
important to tell
someone we trust if we
are feeling emotionally
(mentally) unwell as it is
when we feel physically
unwell.

Identify some of the
people and organisations
that can provide reliable
support and advice if we
are physically or mentally
unwell.

Explain how we know we
can trust these people and
organisations to give us
advice that will help us
(e.g. GP, school nurse,
NHS, Childline, Young
Minds). Explain why ‘self-
diagnosis’ from websites
can be inaccurate or
potentially harmful.

Explain what is meant by
immunisation and
vaccination and why
people might be
immunized or vaccinated.

Explain how and why to
carry out self-examination
as a way of checking for
specific conditions
(cancer), including breast
and testicular self-
examination.
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SSS 2 - Feeling frightened/worried

Respond to stimuli about
feeling frightened or
worried.

Respond to stimuli about
how to keep our bodies
safe (appropriate and
inappropriate contact).

Respond to adult
modelling about ways to
indicate to others that we
need help.

Explain what being
frightened or worried
means.

Demonstrate simple
ways to communicate
that we are frightened or
worried.

Describe in simple terms
what it means to take
care of our bodies and
keep them safe.

Demonstrate some simple
strategies we can use if we
are feeling frightened or
worried.

Identify who is responsible
for keeping us safe and
explain the importance of
helping to keep ourselves
safe.

Explain what unwanted
physical contact means.
Explain that we should
always tell someone if
anyone makes us feel
worried or uncomfortable,
whoever they are.

Demonstrate simple ways of
communicating to others
that we need help.

Explain why no one has a
right to make us feel
frightened or
uncomfortable and how to
recognise harassment,
including online.

Explain what is meant by
‘personal space’.

Describe ways we can
safely challenge unwanted
physical contact and ask
for help.

Explain or demonstrate
strategies for
communicating that we
need help in different
situations.

Give reasons why it might
be necessary to keep
telling trusted adults until
we or someone in trouble
gets the help needed.

Describe how it might
feel when someone
encroaches on our
personal space.

Give examples of when it
is or is not appropriate
to be in someone else’s
‘personal space’.

Explain how feeling
frightened, worried or
uncomfortable is one of
the ways we know that
something is wrong.

Explain that some
actions (e.g. assaulting
someone and
harassment) are crimes,
and how to respond,
including reporting to
police.

Explain that removing or
injuring female genitalia
for non-medical reasons
(Female Genital
Mutilation/FGM) is
wrong and illegal, even if
adults think it is
necessary.

Explain that someone we
like may not always be
trustworthy.

Demonstrate what we can
say or do and whom we
can tell if we are
concerned about our own
or someone else’s
personal safety.

Explain what we should
say, do and whom to tell if
we, or someone we know,
fears that they will
experience, or have
already experienced FGM,
and that it is never that
person’s fault
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SSS 3 - Accidents and risk

Respond with curiosity to
stimuli about what is
meant by keeping safe.

Describe what is meant
by personal safety.#

Explain what is meant
by something being an
accident.

Explain what is meant by the

terms risky (something that
could go wrong/have

harmful consequences) and
dangerous (something that

will always hurt us, e.g. fire).

Identify some behaviours
that might be risky.

Describe some situations
and behaviours in and out
of school, including online,
which may not be safe or
may entail risk.

Identify trusted adults
who can help us in risky
situations and strategies
we can use to help
ourselves.

Identify ways of reducing
risk and keeping safe in
the street, on roads,
during travel, in the park,
on our own.

Explain how the
inappropriate use of
mobile phones can
contribute to accidents
(e.g. looking at phone
while crossing the road).

Explain why, although we
cannot prevent all
accidents from happening,
it is still important to still
take steps to reduce and
manage risk.

Explain when and why
taking a risk can be
positive (e.g. trying
something new).

SSS 4 - Keeping safe online

Respond with curiosity to
stimuli about different
ways of keeping safe
online.

Describe what keeping
safe online means.

Explain what is meant by
social media and how
people use social media.

Recognise that not all
information seen online is
true.

Explain how other people’s
identity online can be
different from what it
actually is in real life.

Describe some ways in
which social media can be
used in a safe and positive
way.

Identify what we should
do before we ‘like’,
‘forward’ or ‘share’ on
social media and how this
helps to keep us safe
online.

Identify some possible
risks of using social media.

Describe how we can
respond, including getting
help, if we see or are sent
upsetting or inappropriate
online content.

Explain rules for keeping
safe when using different
social media platforms.

Identify sources of
advice and support, and
ways to report online
concerns.

Identify how to make
safe, reliable choices
from search results.

Explain how some
behaviours on social
media might damage
friendships and
relationships.

Explain some steps we can
take to take care of our
own and other people’s
safety and wellbeing when
using social media.

Recognise that data about
us can be collected online,
and used, for example, to
determine what
information and
advertising we are shown.
Identify some ways in
which we can recognise
when we are being
manipulated by online
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content or contact, and
ways to respond.

Describe or demonstrate
help-seeking strategies to
support online safety (e.g.
knowing how to block
people on social media,
using the CEOP report
button).
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SSS 5 - Emergency situations

Respond with curiosity to
stimuli about people who
keep us safe at school and
at home.

Identify rules and
procedures in school
that help keep us safe.

Identify some examples of
school procedures that help
us keep safe (e.g. fire or
emergency evacuation drills,
corridor rules, playground
rules).

Explain how to report an
accident in school.

Identify examples of what is
meant by an emergency.
Identify sources of
immediate help in an
emergency (e.g. adults in
school, and demonstrate
how we would attract their
attention).

Explain actions that we all
have to undertake in
school to keep safe (e.g.
lining up, keeping quiet,
and why these are
essential).

Identify examples of what
would and would not be
an emergency situation
and suggest some ways to
respond.

Identify emergency
services that could help
us.

Describe how to call 999
in the case of an
emergency.

Demonstrate some
simple first aid
procedures (e.g. putting
someone in the recovery
position; when not to
move someone;
responding to
nosebleeds or cuts).

Describe how adults might
communicate to us that
something is an
emergency (e.g.
vocabulary that adults
might use).

Explain why it is essential
to follow instructions in an
emergency situation in
and outside school.

Recognise what a
defibrillator is and when
one might be needed.

Explain what you might
do, including whom to tell
and what to say, in the
event of an emergency
when we are out without
an adult.
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SSS 6 - Public and private

Respond to stimuli about
things that are public and
things that are private.

Explain what is meant by
private and what is
meant by public.

Identify some things that
should be kept private,
and some things that are
okay to share with our
special people, friends,
or with everyone.

Explain that no one has the
right to make us share a
photo of ourselves, or give
information about ourselves
or others, online.

Identify reasons why being
asked to share a photo of
ourselves might not be a
safe thing to do.

Explain why it is important
to talk with a trusted adult
before deciding whether to
share a photo or personal
information.

Identify aspects of our
lives that we may wish to
keep private, even if
others choose to share
these things about
themselves.

Identify what is
appropriate and
inappropriate to share
online.

Identify trusted adults
who can help us if
someone tries to
pressurise us online.

Explain how to manage
requests to share a photo,
or information about
ourselves or others online,
including how to report.

Describe specific ways of
keeping ourselves safe
online (e.g. secure
passwords, never giving
out personal details or
passwords, not lending
our mobile phone,
covering our computer’s
camera when not in
use).

Recognise that sharing
and/or viewing sexual
images of anyone under
18 (including those
created by anyone under
18) is against the law.

Explain what could
happen next (e.g. police
involvement,
parent/carer
involvement,
prosecution) and the
impact on self and
others.

Explain that there are
online ‘scams’ (ways that
people may try to trick us
online); identify what
some of these ways of
deceiving people might be
(e.g. phishing, fake email
addresses).

Explain and demonstrate
how to ask for help and
whom to go to if we have
seen something upsetting
or done something online
that we are now worried
about or regret.
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SSS 7 - Gambling

Respond with curiosity to
stimuli about risk and
chance.

Recognise simple
examples of ‘taking a

chance’.

Explain what is meant by the

term ‘gambling’ and identify
places and ways this might
take place.

Identify what it means to
‘win’ or ‘lose’ in relation to
gambling.

Give some reasons why
people might choose to
gamble.

Identify the risks
associated with chance-
based transactions
(including in-game
purchases) and gambling,
including online.

Describe some
influences or pressures
on people to gamble

(e.g. advertising, friends.

Identify where and from
whom to get help with
gambling if we are
worried about ourselves
or others.

Identify where and from
whom to get help with
gambling if we are worried
about ourselves or others.

Identify where and from
whom to get help with
gambling if we are worried
about ourselves or others.
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KS3/4 Managing Feelings: We are learning to (WALT)...
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Emerging

Developing

Consolidating

Secure

Exceeding

Respond with curiosity to

Identify feelings

Identify things we can do

Identify things that we

Explain the difference

Demonstrate polite and

simple strategies to help
ourselves and others.

:g stimuli about all the associated with feeling which help us to feel good may say or do that could between helpful/kind assertive ways of
é different ways in which we | good about ourselves. about ourselves affect how we or others and unhelpful/unkind challenging unkind
. o:; *: are special. feel about us. comments. comments directed at us
- £ ! or others.
E 8 ; Identify things that others | Demonstrate simple
£ may say or do that could strategies to help
i’ affect how we feel about manage our feelings
) ourselves. about unhelpful/unkind
n comments.
Respond to stimuli about Describe how we might Recognise when others may | Give examples of when we | Identify some responses | Explain or demonstrate
different feelings we might | feel, look and sound be feeling happy or unhappy | might feel strong to feeling unhappy that things we can do to help
experience. when we are happy or from their facial expression emotions. might be unhelpful and and support others when
unhappy. and body language. give reasons why they they are experiencing
Respond to stimuli about Describe some simple are unhelpful. strong emotions.
how different feelings may | Identify a range of Describe strong emotions strategies we can use to
be expressed. feelings, where we might | (e.g. anger, fear, frustration, | feel and stay happy. Describe how when we Recognise signs that we or
s feel them in our body, excitement, anxiety, feel strong emotions we someone we know might
= and how they might jealousy). Identify how we can help might feel like doing need help to cope with
§ make us behave. others who may be feeling | something we wouldn’t strong emotions and
o0 unhappy. usually do; how this whom to speak to.
S could affect ourselves or
& Identify whom to ask or other people. Identify reliable and
' tell if we are feeling trustworthy sources of
: unhappy and/or need Describe how to manage | support for a range of
= help. strong emotions by using | relevant issues, including

online (e.g. Childline,
Thinkuknow.co.uk).
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MF 3 - Romantic feelings and

sexual attraction

Respond with interest to
stimuli about people we
like or know.

Identify what it means to

like someone.

Describe the difference
between ‘liking’ someone
and ‘fancying’ someone.

Explain how part of
growing up might be to
experience strong feelings
about people we like or
fancy.

Explain that people can
‘like’ or ‘fancy’ someone
of the same or different
gender, race, ability or
religion.

Demonstrate
appropriate use of the
vocabulary associated
with sex, sexual
reproduction, gender
identity and sexual
orientation

Recognise that everyone
of all genders and sexual
orientation is unique,
special and worthy of
respect.

Identify reliable sources of
advice and explain how to
seek advice and help
regarding gender, sexuality
and intimate relationships,
including managing
feelings about these.
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KS3/4 Changing and Growing: We are learning to (WALT)...

Encountering

Emerging

Developing

Consolidating

Secure

Exceeding

CG 1 - Puberty

Respond with curiosity to
stimuli about the ways in
which we change as we
get older.

Identify some of the
different ways we have
changed as we have
grown older.

Describe some of the new
opportunities and
responsibilities we have
experienced as we have
grown older.

Identify some of the
different stages of change as
people progress from birth
to adulthood (physical,
emotional, social).

Explain why puberty
happens.

Describe the specific
physical and emotional
changes that happen
during puberty, including
menstruation, wet dreams,
skin and voice changes,
body hair, mood swings.

Explain aspects of personal
hygiene that we can take
responsibility for, and why
this is important during
puberty.

Identify the functions of
the reproductive organs,
including how
conception occurs.

Describe the different
stages of reproduction,
pregnancy and birth.

Evaluate how emotions
may change as we get
older and are no longer
children.

Recognise that fertility
changes over time and in
response to some lifestyle
factors.

CG 2 - Friendship

Respond to stimuli about
different kinds of
friendship.

Describe what having or
being a friend means.

Identify different kinds
of friendship and ways in
which friendship is
important.

Identify occasions when we
might need the support of
friends.

Give examples of how we
can show support to our
friends.

Describe how we can let
friends know that we need
their help and support.

Identify occasions when
our friends might need our
support.

Explain that we might
disagree with someone
and still be friends.

Demonstrate ways to
manage friendship
disagreements
restoratively.

Recognise that friends do
not always know what is
best for each other.

Describe ways in which
friendships might change
over time.

Explain that sometimes
friendships may end,
through choice or
circumstances.

Demonstrate strategies
for managing feelings
about friendships as they
change and develop.

Demonstrate how we
might end a friendship
positively.

Identify reliable and
appropriate sources of
support for ourselves and
our friends.
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CG3 - Healthy/unhealthy relationship behaviours

Respond with curiosity to
stimuli about different
positive relationships we
have in our lives.

Identify some key
features of positive
friendships/
relationships, and how
they can make us feel.

Identify times when we
might feel angry or sad
because of someone’s
behaviour towards us.

Identify our expectations of
friendships/ relationships
(e.g. spending time
together, sharing interests).

Describe the positive
qualities people bring to
relationships (e.g. kindness,
support, being able to
compromise, listening,
sharing feelings or worries).

Explain how we expect
people to behave towards
us in friendships and
relationships.

Identify the differences
between positive/healthy
and negative/unhealthy
relationships.

Identify people we can

talk to about relationships.

Identify the aspects of
relationships that we are
responsible for (e.g.
being respectful, honest
and kind).

Identify positive
strategies to manage
inappropriate behaviour
towards us.

Recognise that some
types of behaviour
within relationships are
against the law (e.g.
hitting/ hurting
someone, telling
someone what to do all
the time, not allowing
someone to make
choices).

Identify what we can do
if we are worried or
concerned about an
unhealthy relationship.

Demonstrate strategies to
help us negotiate and
assert our rights in a
relationship.

Explain what is meant by
compromise and
demonstrate some ways to
compromise.

Explain how the media
portrayal of relationships
may not reflect real life
but may affect our
expectations.

Identify sources of support
for us or someone we
know who is experiencing
abusive behaviour.
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CG4 - Intimate relationships, consent & contraception

Respond to stimuli about
romantic relationships.

Identify instances in or
out of school when we
might need to seek
permission or receive
consent.

Demonstrate how to ask
for permission (get
consent) before we
borrow or take
something from
someone.

Demonstrate ways to
indicate to others that
we are happy/willing or
not happy/unwilling to
do something (giving and
not giving permission/
consent).

Identify the similarities
and differences between
friendships and
romantic/ intimate
relationships.

Identify whom we can
talk to about
relationships.

Identify different types of
intimate relationships
including same-sex
relationships.

Describe how strong
emotions (including sexual
attraction) might make
people feel.

Explain what seeking and
giving/not giving consent
means in relationships, that
we have the right to say ‘no
or ‘please stop’ to anything
we feel uncomfortable
about, and demonstrate
how we might do this.

’

Recognise what sex means,
what happens during sexual
activity and that
consequences of sex might
include pregnancy and
sexually transmitted
infections (STls).

Recognise that
contraception, including
condoms, can help prevent
pregnancy and some STls.

Explain the difference
between appropriate and

Define what intimacy
means.

Identify readiness
(emotional, physical and
social) for a relationship
that may include sex.

Identify expectations we
may have of beingin a
romantic/intimate/physical
relationship, which may
include sex.

Recognise that although it
may seem (in the media
etc.) that everyone is
having a sexual
relationship, in reality this
is not the case.

Describe simple ways to
check if consent is being
given and ways of
assertively giving, not
giving and withdrawing
consent.

Explain that there are laws
about the legal age of
consent for sexual activity.

Identify how others may
manipulate/persuade us to
do things we do not want
to do or do not like.

Identify different levels
of intimacy
(physical/sexual) within
relationships and their
associated risks.

Describe ways to
manage others’
expectations in
relationships and our
right not to be
pressurised to do
anything we do not want
to do.

Explain that if someone
fails to respect another
person’s right to not give
their consent, then they
are committing a serious
crime.

Demonstrate different
strategies to deal with
manipulation/persuasion
in relationships.

Recognise that the
portrayal of sex in the
media and social media
(including pornography)
is an unrealistic
representation of sexual
behaviour and can affect

Explain that consent must
be sought and freely given
before any sexual activity
and how to tell if someone
is giving or not giving their
consent.

Identify how saying ‘yes’
under pressure is not
consent, and is not the
same as freely given,
enthusiastic consent.

Describe how alcohol/
drugs may influence
choices we or others make
in relationships, including
sexual activity.

Evaluate the advantages
and disadvantages of
different forms of
contraception for different
individuals.

Recognise that viewing
pornography can have
ongoing harms and where
and how to access help if
concerned.

Describe different reliable
sources of support
regarding relationships,
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inappropriate relationship
behaviours in public places.

Describe ways we can take
care of our own sexual
health and that of others
(e.g. using condoms to
help prevent STIs).

Identify where and how to
obtain condoms and
describe how to use them
safely.

Identify sources of support
with relationships and sex.

people’s expectations of
relationships and sex.

Describe some forms of
contraception, their
correct use and where
and how they can be
accessed.

Explain what STIs are
(including HIV), how they
can be tested for and
why it is important that
they are treated.

Explain how and when
to access sexual health
services.

sex and sexual health and
how to access them.
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CG5 - Long term relationships and parenthood

Respond to stimuli about
different kinds of families
and different kinds of
relationships in families.

Respond to stimuli about
parenthood.

Give examples of
different types and
features of committed,
long-term relationships.

Identify adults we know
who are in a long term
relationship (e.g.
married, in a civil
partnership, living
together, engaged).

Identify what being in a
family means.

Explain that marriage,
(including same-sex
marriage) civil partnerships
and living together are
choices that couples might
make as part of their
commitment to each other.

Recognise what ‘adopted’,
‘fostered’, or ‘looked after’
mean in terms of families.

Recognise that some
relationships will end—
meaning that a couple don’t
go out together, or live
together any more.

Identify whom we can talk
to if we’re worried about
relationships changing/
ending

Identify what the
differences might be
between feeling ready for
a relationship, feeling
ready for a sexual
relationship and being
ready to be a parent.

Identify some of the
responsibilities of being a
parent.

Recognise different ways a
person can become
pregnant, including

assisted conception, donor

conception.

Explain that no-one can be

forced to marry someone;

that this is always wrong;
that the person trying to
force someone to marry is
committing a very serious
crime no matter who they
are or what they say.

Identify what we can do
and whom we could tell if
we think someone is being
forced to marry someone

Identify possible reasons
why people might choose
to adopt or foster children

or young people.

Identify possible reasons
for assisted conception,
donor conception and
surrogacy.

Describe choices people
have in the event of an
unintended pregnancy.

Explain what abortion or
termination of a
pregnancy means.

Identify reliable,
unbiased sources of
support and explain how
to access them.

Describe different ways
relationships might be
ended (e.g. divorce,
separation, or
bereavement).

Describe the feelings
people might have if
they or someone they
are close to is
experiencing the ending
of a relationship.

Explain that the
breakdown of a
relationship between

Identify some of the range
of beliefs and opinions
about pregnancy, adoption
and termination.

Recognise that long-term
relationships experience

challenges but that these
can often be overcome.

Identify some of the
changes in family
circumstances that might
occur following
separation, divorce, illness
or bereavement.

Explain strategies that
people who are
experiencing the end of a
relationship might use to
manage their feelings.

Explain how and where
people who are
experiencing relationship
difficulties or the end of a
relationship might get help
and support.

62




parents is not the fault
of their children.

Explain the importance
of talking to someone if
worried about the
ending of a relationship.
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KS3/4 Healthy Lifestyles: We are learning to (WALT)...
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HL1 - Elements of a healthy lifestyles

Respond to stimuli
showing different aspects
of a healthy lifestyle.

Recognise what is meant
by a healthy lifestyle.

Identify different ways that
people can live a healthy
lifestyle.

Describe how to take care of

dental health (e.g. how to
brush teeth correctly/ use
floss, food and drink that
support dental health and
why regular checkups at the
dentist are important).

Explain what a healthy
lifestyle means, including
the importance of healthy
eating, sleep, personal
hygiene, dental health,
physical exercise and
emotional wellbeing.

Describe how we may feel
if we don’t get enough
sleep, and strategies for
maintaining good sleep
patterns.

Identify some simple
strategies to help make
positive choices about our
health and wellbeing.

Describe strategies for
maintaining a healthy
lifestyle, including
balancing time spent on
work, leisure, physical
activity, online activities
and sleep.

Explain why it is
important to have
enough sleep.

Describe what might affect
choices we make about
our health, e.g. healthy
eating (advertising),
physical activity (playing
on the computer,
restrictions due to health
conditions) sleep (worries,
stress, social media).

Describe strategies for
managing pressures and
influences on healthy
lifestyle choices.

HL2 - Mental wellbeing

Respond to stimuli about
things we like to do which
make us feel calm and
relaxed.

Identify things we can do
to help ourselves when
we feel worried or
stressed.

Recognise what mental
health and emotional
wellbeing are.

Suggest some simple ways
to maintain our emotional
wellbeing (e.g. relaxing,
being with friends/family,
listening to music).

Explain the link between
physical health and mental
wellbeing.

Recognise when we need
help with mental health or
emotional wellbeing and
whom we can speak to.

Explain why it is important
to seek help for ourselves
or others if we are worried
about unhealthy coping
behaviours (e.g. self-harm
or disordered eating).

Describe some healthy
coping strategies that
can help if we are
struggling to maintain
our emotional wellbeing.

Describe how we can
help friends or family
who might be feeling
stressed or unhappy.

Identify things that can
prevent people from
seeking help with mental

Identify reliable sources of
advice and support for
mental health and
emotional wellbeing.

Identify some strategies
for challenging
stereotypes and stigma
relating to mental health.
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HL3 - Physical

activity

Respond to stimuli about
different kinds of physical
activity and exercise.

Identify different kinds of

physical activity and

exercise.

Identify our favourite forms
of physical activity and
exercise.

Identify some of the
benefits of being physically
active, and possible
consequences of inactivity.

Describe some of the
physical and mental health
benefits of regular
exercise.

Explain some of the long
term benefits of regular
physical activity and
exercise.

Identify and challenge
common stereotypes
relating to physical
activity.

Describe the challenges
that can prevent us from
exercising, and suggest
ways to overcome them.

Identify ways of
motivating ourselves to
take exercise.

HL4 - Healthy eating

Respond to stimuli about
different kinds of food and
drinks.

Identify our favourite

foods and drinks.

Describe our favourite foods
and drinks, and give reasons
for our choices.

Identify foods we can eat all
the time which are good for
us.

Identify foods that should
only be eaten occasionally.

Explain what we mean by
a healthy, balanced diet.

Explain what makes some
foods better for our health
than others.

Describe some of the
long term benefits of a
healthy diet.

Explain some of the risks
of consuming food and
drinks with high sugar or
caffeine content.

Explain some of the
influences on our food
choices and strategies for
managing these
influences.
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Respond to stimuli
showing different images
of young people.

Identify and describe
some different images of
young people in pictures,

Describe our thoughts and
feelings about how different
bodies are portrayed in the

Identify some ways in
which images of people
may be manipulated in the

Identify some influences
on young people to look
a particular way, and the

Identify some of the risks
associated with cosmetic/
aesthetic procedures (e.g.

not smoking/vaping or

& magazines, TV media. media/social media and impact of these on piercings, tattoos,

g programmes and social therefore not reflect emotional wellbeing. tanning).

- media. reality.
3 Explain what is meant by | Explain why advertisers

& Explain why some people self-esteem. might use manipulated

.__',:, might want to change the images and how

T way they look. Describe some ways we recognising this might

can maintain self-esteem | influence our responses.
Recognise what is meant in relation to body
by body image. image.

x Respond to stimuli about | Recognise what is meant | Identify the difference Identify some examples of | Recognise the Explain that all drugs can
& different health by a ‘medicine’. between over the counter over the counter importance of taking have risks to health, even
_g professionals (doctors, medicines and those medicines. over the counter and if they are legal or have
= dentists, nurses) and how prescribed by a doctor. prescribed medicines been prescribed.

g they take care of us. Describe how medicines, correctly.
S when used responsibly can

§ help us to take care of our

' health (e.g. painkillers

& when we have a

= headache).

> Respond to stimuli about | Identify some substances | Identify some common legal | Explain that there are Explain how Explain long term personal
oD taking care of our body. people might swallow, drugs (e.g. nicotine and special rules (laws) around | drugs/alcohol can affect and social risks of

o o drink or inhale that could | alcohol). supplying or possessing how people feel, substance misuse.

% o be harmful to their illegal substances, and why | influence their ability to

S © . . L . .

52 health. Recognise that there are they exist. make decisions and can Describe what is meant by
= ; special rules (laws) around contribute to causing someone having a ‘habit’,
g S Describe what alcohol is | the selling and consumption | Describe some of the risks | accidents. or ‘addiction’ in terms of
% .g and how alcoholic drinks | of nicotine and alcohol, and | and possible substance misuse.

s TL; are different to non- why they exist. consequences of drinking Describe how pressure

' alcoholic drinks. alcohol, smoking and to use substances can Identify reliable sources of
E Identify some benefits of other drugs on the body. come from a variety of support or advice if we are

worried about ourselves or
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drinking alcohol, or of
delaying use.

Recognise that most young
people choose not to
smoke/vape, drink alcohol
or use drugs.

Identify how misusing
substances/alcohol might
impact on relationships.

Identify when, why and
how to ask for help in
relation to drugs and
alcohol.

sources, including
people we know.

Explain why we might
put ourselves under
pressure to try
substances such as
smoking and drinking
(e.g. to fitin or not to
feel left out).

Describe or demonstrate
strategies to resist
pressure to smoke, drink
alcohol or use illegal
drugs.

someone else in relation
to substance misuse.
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WILI1 - Diversity, rights and responsibilities

Respond with interest to
stimuli about the ways in
which people can be the
same and also be
different.

Respond with interest to
stimuli about rules and
routines there are in
school.

Identify some of the
similarities and
differences between
young people of our age.

Identify what is meant
by having rules in school,
at home and in the wider
world.

Describe some of the
similarities, differences and
diversity among people of
different race, faith and
culture.

Describe what is meant by
rights and responsibilities.

Recognise what we all
have in common, despite
differences (e.g. in age,
ability, sex, sexual
orientation and gender
identity).

Identify some of the
different kinds of rights
and responsibilities we
have in and outside
school.

Explain the benefits of
diversity for our
friendships and our
community.

Identify why
stereotyping is unfair.

Recognise that everyone
has ‘human rights’ and
that the law protects
these rights.

Identify some of our
rights to different

opportunities in both
education and work.

Explain that different
cultures and faith groups
have the right to practise
their customs and beliefs
within British law.

Explain how stereotypes
(e.g. based on sex, gender,
race, religion, age, sexual
orientation or disability)
can lead to discrimination.

Describe how to safely
challenge stereotyping or
discrimination when we
witness or experience it.

Identify whom we can talk
to if we are worried about
our rights or those of
other people.
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Respond with curiosity to
stimuli about online

Recognise that not
everything we see online

Recognise that advertising
online is targeted at

Describe simple steps to
take to check if something

Explain that information
from our internet use is

Explain the influence that
fake news can have on

waste, pollution).

g advertising is ‘real’ or ‘true’. individuals. we see online is gathered, stored and people’s opinions,
g trustworthy. used by external attitudes to others and
oo = Recognise that not organisations. understanding of the
W E everything we see or read Identify some of the world.
e £ online is trustworthy; that techniques that Identify organisations/
g § some things that are written | advertisers might use to websites that can help us
= about are not real and are get our attention or or other people with
S ‘fake’. persuade us to believe concerns about
§ something is true, and something seen or
what their motives might experienced online.
be
" Respond with curiosity to Identify living things that | Recognise different ways of | Describe shared Explain how every day Identify our feelings and
.:_i @ "E' stimuli about the natural people can care for (e.g. | showing compassion to responsibilities we all have | choices can affect the values in relation to
S X g environment. house plants, pets, other living things (e.g. for taking care of other environment positively climate change and the
. © § gardens). wildlife, pets). people, living things and (reducing, reusing, environment.
g g E the environment we live recycling) and negatively
§ ©c g in. (single-use plastic,

WILI4 - Preparing for adulthood

Respond to stimuli about
adult life.

Respond to stimuli about
the different jobs adults do
in school.

Recognise different types
of living arrangement,
including adult care,
residential care and
living independently.

Explain what is meant by
having a ‘job’

Recognise that there are
different ways of financing
adult life and independent
living (e.g. paid work,
personal independence
payments).

Recognise that there are
different types of
employment e.g. paid/
unpaid (voluntary), full
time/part time, work
placements.

Describe different jobs that
family members, friends and

Identify our aspirations for
adult life (which may or
may not include
employment and
independent living).

Describe the kind of job
we might like to do when
we are older and what we
expect it to be like.

Recognise that some jobs
are paid more than others
and money is one factor
which may influence a

Demonstrate skills for
independent living (e.g.
safe travel, shopping and
meal preparation).
Explain what strengths,
skills and qualifications
someone might need to
do the jobs that interest
us.

Describe some of the
things that help to keep
people healthy and safe
at work (that there are
laws to protect people).

Describe some of the
choices available at the
end of Key Stage 4,
including employment,
further study,
apprenticeships, work
placements.

Demonstrate some of the
skills that can help
someone to get a job (e.g.
interview techniques,
communication and
teamworking skills).
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people in the community
may do.

person’s job or career
choice.

Describe the steps to
getting a job (e.g. looking
for a job, writing a CV,
going for an interview).

Describe how to manage
our feelings in relation to
living independently, and
whom we can talk to if we
are worried.

Identify people and
organisations that can
provide advice and
support for our future
employment.

WILI5 - Managing Finances

Respond with curiosity to
adult modelling of the
uses of money.

Describe in simple terms
what money is and how
it is used.

Recognise that money
we get from cash
machines or through
‘cashback’ in the
supermarket etc. is our
money.

Describe different ways in
which people might acquire
money.

Identify some ways that
money can be kept safe.

Explain how other people
make things for us that we
can’t make ourselves or
provide us with services that
we can’t do for ourselves.

Explain what is meant by
earning, spending, and
saving money.

Identify some ways in
which we are encouraged
to spend money;, including
online.

Describe the
consequences of losing
money or spending more
than we have.

Explain what is meant by
the terms ‘afford’,
‘borrow’ and ‘lend’ (in
the context of money).

Explain the difference
between essential and
luxury purchases.

Demonstrate skills for
budgeting and managing
potential income (salary,
personal independence
payments) as we
become more
independent.

Explain was is meant by
‘debt’ and ‘credit’.

Describe some simple
examples of what is meant
by ‘value for money’.

Explain the benefits and
identify different methods
of saving for the future.
Identify what we can do if
something we buy is faulty
or we want to return it
(our legal rights).

Demonstrate enterprise
skills (e.g. participation in
a mini enterprise project).
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Appendix B: How the planning framework for pupils with SEND maps against the DFE statutory guidance for
Relationships Education, and Relationships, Sex and Health Education.

Topic

Content grids from the DFE stotutory guidance: Relaoticnships Educafion (Primary )

By the end of primary schocl pupils should know,

PFSHE educaficn Planning Framework for Pupils with SEMD
KEY STAGES 1| AMND 2

seclion and row relarsncas:

Fammilizs. and pophe
wiho care for me

L that farilies are imgortant for children gl'ﬂl'Mr'lg up because they Can g'n.'E' lowe, seturity and
stability.

Sell-Mowareness: had

= the characteristics of healthy family life, commitment 1o each other, incheding in times of
diffeculty, protection and care for children and other family members, the importance of
spending tme togetier and sharing each other's lives,

Seli-swareness: SR, SAS
Changing and Growing: 054

=  that others' families, either in school oF in the wider world, sometimes look different from thesr

farmnity. but that they should respect those differences and know that other children's Families
are aka characterised by love and care.

Changing and Growing: 054
Salf-Movareneass: SA5

Caring friendships

L hoe important Friemdships are in making us feel happy and secure, and how people choose and
ke Triemds.

el f-Aowareness: i

= the characteristics of friendships, incheding mutual respect, truthiulness, trustworthiness,
Ioyealty, kindness, generosity, thust, sharing interests and experiences and support with
problesrs and difficulties.

Salf-Awareness: SA5

. that healthy friendships are positive and welcoming towands athers, and do not make others
el bonvely O enruded.

Salf-Awareness: SA5

. that most irendships have ups and downs, and that these can often be worked throagh so that
the friendship i repared of eden strengiiened, and that resortng to violenoe is never right.

Sali-Awvareness: SA4, AL

L honw b0 recogmise who to trest and who not B trust, how B odge sehen a friendship s making

them feel unhapdy o uncormdortable, managing confict, how to manage these situabons amnd
how [0 seek hedg or avice from others, iF needed.

Salf-Mavareness: 544, SAS
Salf-Care, Support and Salety: 5553

Respectiul
el honakhps

L the importance of respecting others, esen when they ane weny different from them (for example,
phrysically, in character, personality or backgrounds), or make different choices or have differant
preferences or baliels.

Salf-Awareness: SAS

. practical steps they can take ina range of different contexts Lo improve or support resgsectiul
redations hips.

Self-MAwareness: SA3
Managing Feclings: MMF2

. the comventions of courtesy and manners.

Sali-fwareness: SA3
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Resperctul relationships
(centined_)

the impartance of self-respect and how this links to their own happiness

Salf-Awareness: 544, 5A5

that in school and in wider sociely they can expect to be treated with respect by others, and
that in tum they should show due respect to others, incheding those in positions of authority.

Seli-Mwareness: SAZ

about different types of bullving (including cyberbullying), the mpact of bullying, responsibilites
of bypstanders (paimarily reporting bullying to an adult] and how to get help.

Sali-Awareness: SA2
The World | Live b WL 1

what a stereclype i, and how sterectypes can be unfair, negatie or destructve.

The wiord 1 Live bncwill 1

the importance of permission-seeking and giving in relatonships with friends, peers and adults.

Changing and Growing: 051

Cnline rala tionships

that people sometimes behave differently online, including by pretending to be someons they
are mot

Self-Care, Support and Salely: 5554

that the same principles apply to online relationships & to face-to-face relationships, including
the importance of respect for others online including when we are anonymous.

Self-Care, Support and Salety: 5554

how to oritically consider their onine friendships and sources of information inchading
awareness of the risks associated with people they have never met.

Self-Care, Support and Salely: 5554
Salf-favareness: SA2

hiow infermation and data is shared and wsed online.

Self-Care, Support and Salety: 5554

the rules and principles for keeping safe online, how to recognise risks, harmiul content and
contact, and how to report ther.

Self-Care, Support and Safety: §552, $653, 5554

Baing safe

what sorts of boundaries are appropriate in friendships with peers and others (including in a
digital context)

Self-Care, Support and Salety: 5553

about the concept of privacy and the implications of it for bath children and adults; including
that it is mot always fight to keep secrets if they relate o being cafe.

Sealf-Care, Support and Salely: 5553

that each person’s body belongs to them, and the differences bebween appropriate and
inappropriate or unsale physical, and other, contact.

Sealf-Care, Support and Salely: 5555
Changing and Growing: 053

how to respond cafely and approgriately to adults they may encounter (in all contests, nchading
online) wion they do not know.

Sealf-Care, Support and Salely: 5352, 5553

how to recogmise and report feelings of Being unsale or feeling bad abowt any adult.

Self-Care, Support and Salety: 5553, 5554

hiow o sk for advice of help for themsebees or obhers. and o keep trying until they ane heard.

Self-Care, Support and Saleny: 5552, 5554
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Being salke

-

hiow to report comcems of abuse, and the vocabudary and confidence needed to do so.

Self-Care, Support and Salety: 5554, 5555
Changing and Growing: 053
Self-fovareness: SAZ

-

whese 1o et advice (e.g. family, school and/or other sounces).

Self-Aovareness: SAZ SAL
Lalf-Care, Support and Salety: 5553, 5554
Changing and Growing: 053
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Content grids from the DfE stotutory guidance: Health Educafion (Primary )

By the and of primary school pupils should know:

PSHE educafion Flanning Framework for Puplls with SEND
EEY STAGGES | AND 2

sgclion and row relarencas:

L

that mental wellbeing i a nonmal part of daily life, in the same way as physical health,

Managing Feslings: MF1

L

that there is a normnal range of emotions [eg. happiness, sadness, anger, fear, surprise,
niervausness) and scale of emathons that all wenans experience in relation to different
experiences and situations.

Managing Feelings: MF1
Salf-Care, Support and Saleny: 5552

hiow to recopnise and talk about their emotions, including having a varied socabulary of wonds
o s wihien talking aboul their ovm and others” leefings.

Managing Feelings: MF1. MF3

how to judge whethes what they are feeling and how they are behaving is appropriate and
proportionats.

Managing Feelings: MF1
Salf-favareness: SAZ SA4, SA5
Lalf-Care, Support and Safely: 5552

the benefits of physical exercise, trve outdoors, community participathon, woluntary and
service-based activity on mental wellbeing and happiness.

Hizalthy Lifestyles: HLZ

Mental wellbeing

simple self-care techmigues, including the mportance of rest, time spent with friends and family
and the Benefits of hobbées and interests. Isolathon and loneliness can affect children and that it
is wary important for children to discuss their fealings with an adult and sesk support.

Managing Feelings: MF2

that bullying (including cyberbullying] has a megative and often Lasting inpact om merntal
wellbeing.

Sali-Aowvareness: SAZ

where and how to sesk sugport [including recognising the triggers for seeking sugport),
including wiom in school they should speak to if they are wormsed abouwt their own or someone
else's mental wellbeing or ability to control their emotions (nchding issues arising online).

Self-Care, Support and Salely: 5553

it s common Tor people bo esperience mental ill health, For many people wiho do. the probéenmes
can be resolved if the right support is made available, especially if accessed earty enowgh.

Redattonshigs: Managing Feslings: MF1

that o most people the internet & an integral part of life and has many benefits.

Lalf-Care, Support and Safely: 555%

Intemet safety

and hanmes

about the benefits of ratoning tme spent online, the risks of excessive time spent on eectronic
devices and the inpact of positive and negative content online on their cwn and others’ mental

and physical wellbeing.

Healthy Lifestyles: HL2
Self-Care, Support and Saleny: 5553, 5554
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Internet safety

and hanmes

how to consider the effect of their online actions on others and know o 1o recognise and
display respectiul behaviour onling and the ingortance of keegping personal informathon private,

Salf-Care, Support and Safely: 5553, 5554

witny social media, some computer games and online garing, for exarmple, are age restricted.

Self-Care, Support and Salety: 5554

that the internet can also be a negative place where online abuese, trolling, bullying and
harassment can take place. which can have a negative impact on mental health.

Salf-fovareness: SA2
Self-Care, Support and Salety: 5554

how to be a discenning consumer of information online including understanding that
informathon, including that from search engines, is ranked, selected and tarpeted

Salf-Care, Support and Safety: 5552 (Secondary framework)

whene and how to report concems and get support with issues online.

Salf-Care, Support and Salety: 5554

Pheysical health and fitness

the characteristics and mental and phwysical benefits of an actve lifestyle.

Hizalthy Lifestyles: HLZ

the imporance of bullding regular exercise into daily and weekly routines and how o achieve
this; lor example walking of cpcling to school, a daily active mile or ather forms of regular,
VIROFOLIS Exercise.

Hizalthy Lifestyles: HL3

the risks associated with an inactive lifestyle (including obesity].

Hizalthy Lifestyles: HL2

how and when to seek support including which adults to speak to in school if they are worried
aboul their healtih,

Healthy Lifestyles: HL3

Haalthvy ea ting

wihat constitutes a healthy diet (cheding understanding calones and other nutrithonal content).

Healthiy Lifestyles: HL1

the principles of planning and preparing a range of healthy meals.

Hizalthy Lifestyles: HL1

the characteristics of a poor diet and risks associated with unhealthy eating (i keding, for
exarnple, obesity and tooth decay) and other behaviours (e.g. the impact of alcohol on diet or
health.

Hizalthy Lifestyles: HL1

Dvugs. alkeoded

and tobacoo

the facts about legal and llegal harmiul substances and associated risks, including smoking,
aboolel use and drug-taking.

Hizalthy Lifestyles: HL3
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Health and prevention

hiow to recognise early signs of physical illness, such as weight loss, or teexplained changes to
the body.

Healthy Lifestyles: HL3

about sale and unsale esgocure o the sun, and how to redece the risk of sun damags,
including skin cancer.

Healthy Lifestyles: HL2

the importance of sufficient pood quality skeep for pood health and that a lack of sleep can
affect weight, rwood and ability to kEamn

Hizalthy Lifestyles: HL2

about dental heatth and the benefits of good ofal hygiene and dental Mossing, including regular
check-ups at the denitist.

Seali-Care, Support and Safety: 5551

about personal hygiene and genms including bacteria, viruses, how they are spread and treated,
and the importance of hand washing.

Healthy Lifestyles: HL1

the facts and science relating to allengies, inmunisation and waccinathon.

Hizalthy Lifestyles: HL1, HL3

Basic first
and

hiow to make a clear and efficient call to emengency services if mecessany.

Seli-Care, Support and Safety: 5552

concepts of basic first-aid, for exampls dealing with conmon injuries, incheding head injuries.

Seli-Care, Support and Safety: 5552

Changing
adcdescent boxdy

ke facts about puberty and the changing adolescent body, parthoularly from age 9 through to
ape 11, ncheding physical and emothonal changes.

Changing amd Growing: CG2

about menstrual wellbeing inchuding the key facts about the menstrual oyche.

Changing amd Growing: 052
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Topic

Comtent grids from the OFE statutory guidonce: Relaticnships and Sex Educafion
({Secondary)

By the end of secondary school pupils should know:

PSHE educaficn Plannimg Framework for Puplls with SEMND
KEY STAGES 3 AMD 4

Section and row referances:

Familbes

-

that there are different types of committed. stable relatonshigs.

Changing amd Growing: 0G4, 0065

-

how these relationships might contribute to human happiness and their importance for beinging

up children.

Changing amnd Growing: ©53

what marriage is, including their legal status [eg. that rmarriage camies kegal rights and
protections not available to cougles who ane cohabiting or who hawe married, for examgles, in

an unregistered refigious cemmony).

Changing amd Growing: 055

wihy marmiage is an important relathonship choice for many coupdes and wivy it must be freely
entered into.

Changing amd Growing: 055

the characteristics and legal status of other types of long-term relationships.

Changing amnd Growing: C53, OG5

the roles and responsibilides of parents with respect to the raising of children, ncluding
characteristics of successiul parenting.

Changing amd Growing: 055

hiow to: determing whather other children, adults or sources of information are trustesorthy,
judge whesm a family, friend, intlnate or other relatonships s ursale (and to recognise this

in others’ relationshipsk and, how to seek hedp or advice, including reporing concems about
others, il neaded.

Managing Feclings: MF2
Changing amnd Growing: 52, OG5
Lealf-Care, Support and Salely: 5552, 5554

Raspeac thil rela bicndhips incuding
friendships

the characteristics of positive and healthy friendshigs (both on and offne) incheding: toest,
respect, honeshy, kindness, penenosity, boundaries, privacy, consent and the management ol
conflict, reconciliation and ending relationships. This includes different [non-sesaal) types of
redations hig.

Sell-Awareness: SA4, SA4
Changing amnd Growing: G2, OG3
Managing Feclings: MF1

practical steps they can take in a range of different contexts to improve or support resgectful
relationshigs

Sealf-Aawareness: SA% 5A5
Changing amd Growing: CG3

hiow steseotypes, in parficular stereotypes based on sex, pender, race, religion, sexual
orientation o disability, can cause damape g, how they might normalise non-consensesl
brefhuaniour of encourage prefudice),

Soli-fwareness: SA3
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Ehat in scheol and in wider society they can expect 1o be treated with respect by others, and
that in turn they shoukd show due tolesance and respect to others and otherss' beliefs, including
people in positions of authority and due tolerance of other peoples’ beliefs,

Self-fomareness: A5

about different types of bullying (inchuding cyberbullying), the impact of bullying, responsibiities
of bystanders to report bullying and how and where to get help.,

Self-fomarenecs: Shd

that somee types of behassour within relatiorships are criminal, induding viokent behaviour and
coercive conbnol.

Managing Feelings: MF3
Self-Awareness: SAd
Chargirg and Growing: CG3

wial constitubes sesual harassment and sesual wiclence and wivy these are always
unacceptable.

Charging and Growing: CG3

the legal rights and responsibilities regarding equality [particularly with reference to the
protected characteristics as defined in the Equality Act 2010) and that everyone is unigue and

equal.

Thee workd in which | e WiIL 1

Online and media

Eheeir rights, responsibilities and epportunities onBine, inchding that the same expectations of
behaviour apply in ol contexts inchuding online.

Self-Care, Support and Sately: 5552

about cnline risks, including that any matesial soemeone provides to another has the potential 1o
be shared enling and the difhoulty of removing potentially comgeomising materal placed onling.

Self-Care, Suppaort and Satety: 5553, 5556

ot b prowide material o others that they would not want shared Furter and not o share
personal material which is sent o them.

Self-Care, Support and Sately: 5556

what b do and where to get support to report material of manage isues onling.

Self-Care, Suppaort and Sateby: 5552, 5554, 5556

b Erpact of viewing harmful content.

Self-Care, Supgort and Salety: S552
Chargirg and Growing: CG4

that specifically sesually eaplicit material fe.g pornograghy) olten prasents a distorted picture
of sexual behaviours, can damage the vy people see themsehes in relation Lo athers and
riegativedy affect how they behave tovards sexual pariness,

Chargirg and Growing: CG4
Self-Care, Supgort and Safely: 5556

that sharing and viewing indecent inages of children (inchuding thase created by chikinen) is 2
criminal aMernce which carries severe penalties including jail.

Self-Care, Support and Sately: 5556

P inFoamation and data is penerated, collected, shared and used online (partly)

Self-Care, Support and Sately: 5552

Belng safe

the concepls of, and laws relating to, sewual consent, sesudl exploitation, abuse, prooming,
coercion, harassament, rape, domestic abuse, forced maniage, honour based vaolence and FGh,
and hiow these can affect current and future relatiorships.

Self-Care, Support and Safety: S552
Chargirg and Growing CG4
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b people can actively comamunicale and recognise consent From others, incuding sexuwal
consent, and how and when consent can be withdrawsn [in all contexts ncluding online).

Charging and Growing TG4

intimate and saxual rlationships incduding sewual healtih

Rty 10 recognise the characterisios and positive aspects of healthy one-to-one nlimate
relationships, which include mulual respect, corsent, loyalty, rust, shared interests and
ortiook, sex and Friemdshp.

Charging and Growing: OG3, CG4

that all aspects of health can be afected by choices they make in sex and relationships,
positively or negatively fe.g. physical, emotional, mental, sewual and reproductive health and
wellbaing).

Healthy Lifestytes: HL1

the facts aboul reproductive health, ncluding fertility and the potential impact of lifestyle on
Fartility for men and wonmen.

Charging and Growing TG4

that there are a range of stralegies for identifying and managing sexual pressure, inchuding
understancing pees pressune, resisting pressure and nol pressurising athers,

Charging and Growing CG4
Salf-Care, Support and Safety: 5551

that they have a choice to delay sex or 1o enjoy intimacy without sex,

Charging and Growing CG4, CGS

Lhe: facts aboul the full rangs of contraceptive choices, efhcacy and oplions available.

Charging and Growing CG4

thal there are choices in relation o pregnancy hwith medically and legally accurate, Wrgartial
irformation on all ogtions, incuding keeping the baby, adoplion, abodtion and where o el
Furthier help).

Charging and Growing C55

e the different sexually ransmitted infections (STISL including HWGAIDS, ane transmitied,
b Fisk can be reduced through sater sex (inchuding through condoem wse] and the importancs
of and Facts about testing.

Charging and Growing: CG4

about the presvalence of somme STIS, the imgact they can have on those who contract them and
keay facts abouwt treatrent

Charging and Growing CG4

howwe the use of alcohol and drugs can lead o risky sexual behaviour,

Charging and Growing: CG4

e B et further advice, inchuding how and whee o scoess conhd ential sexual and
reproductive health advice and treatment.

Charging and Growing: CG4
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Toplc

Content grids from the DIE statutory guidance: Healfh Education (Secondany

By fhe end of secondary school pupils should know:

Mantal wallbaing

FSHE education Planning Framewaork for Pupils with SEMD
KEY STAGES 3 AND 4

Saction and row refarances:

P iy Rl about their emotions scourately and sensitively, using appropriate vocabulary.

Seolf-Mumareness: SA1, SA2
Managing Feslings: MF2

that happiness is friked to being connected to others.

Marnaging Feelings: MF2

heves Lo Feco@nise the earty signs of mental wellbeing concermns

Self-care, suppoet and Safety: 5551
Healthy Lifestyles: HL2

conamon types of mental ill health (e.g. ariety and depression).

Self-care, support and Sakety: 5551

bt i Coitically evaluate shen something they do o ane involved in has a positive or negative
effect on their own or others’ mental heslith.

Self-fenarenecs: 581

the Bearefits and imgortance of physical exercies, tme ouldoors, community participation and
wioluntary and service-based activities on mental wellbeing and happiness.

Healthy Lifestyles: HL2, HL3

Intermet safety and hamms

the similarities ard differences between the online world and the pivsical world, including:
the Erpact of unheslthy of obsessive comparisen with others online (including thiough setting
unwiealistic expectations for body image), how people may curste a specife image of their Be
onling, over-refiance on online relabiorships including social media, the risks related to online
parmiding mcluding the accumulation of debl, how sdvertising and information is targeted at
thern and how to be a discerning consumer of information onling.

Healthy Lifestyles: HLS
Self-care, support and Safety: 5557

b B0 identify harmbul behaviours online (including bullying, abuse or harassment) and hos o
report, of find support iF they have been affected by those behaviours.

Self-care, support and Sakety: 5554, 5556

the positive associations between physical activity and promation of mertal wellbei
£ = e F vity and p e Healthy Lifestyles: HL1, HLZ
31 inchuding &s an approach to combat stiess.
-
:‘i = | & the characteristics and evidence of what constitutes a healthy Iifesbyle, maintaining a healthy
: |5 weight, including the links between an inactive lifestyle and il health, including cancer and Healthy Litestyles: HL1
cardio-vascular ill-health
Ew N . . . .
how Lo mainkain healthy eating and the links Detween a poor diet and health risks, inchuding )
=E (" Healthy Lifestydes: HL
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Dnugs. alochol and ohaooo

the facts about legal and illegal drugs ard their associabed risks, including the link betwesn doug
wse ared serious mental health carditions

Healthy Lifestyes: HLS, HLF

e law relating to the supply and possession of ilegal substances.

Healthy Lifestes: HLY

the phvesical and peychological rsks associated with alcohal corsumption and what constitubes
o sk aloodal corsumplion in adultfood.

Healthy Lifesbyes: HLY

e pvsical and peychalogical consequences of sddiction, including alcohal dependency.

Healthy Lifestes: HLY

Fesareness of the dangers of drugs which are prescribed bul stll present wsrious health risks.

Healthy Lifestyles: HLS

the facts aboul the harms fram smoking tobacca (particularly the Bnk to urg cancer], the
Benefls of quittirg and hoe 0 aocess support bo do o

Healthy Lifesbyes: HLY

aboul personal hygiene, germs including bacteria viruses, how they are spread, treatment and
preswarition of infection, and abawl antibobce

Salf-care, support and Safety: 5554

the purpose of defibellatars and when ore might be reeded (parthy).

E aboul dental health and the I}u'ref.ll_‘. af good oral lygiene and flossang, including bealthy eating Healthy Lifestyles: HL1
§ and regular check-ups st the denbist
'E (labe secondary the berefls of regulsr ssf-examination and screening. Seff-care, suppoart and Safely: 5551
=
a the facts and science relating 1o Fnmunsation and vaccination. Seff-care, suppoart and Safety: 5551
L

1 ||'|‘|}E4"_I!ar'|Lch sufhcient pood quality deep for pood health ard how a lack of sleep can Healthy Lifestyles: HL1

affect wesght, mood ard abity 1o kearn.
= Badic treatrment for commaon mjuries {parthd. Seff-care, suppart and Safely: 5554
z
= Efe-saving skills, including how o sdminster CFR {parthe). Seff-care, suppart and Safety: 5554
i
|
@

Salf-care, support and Safety: 5554

Changing
adolesom t body

by Facks aboul puberty and the changing adolescanl Body and menstiusl wellbeing.

Changing and Growing: CG1

e main changes which take place in males and females. and the irglications for ematianal
and plrysical baalth,

Changing and Growing: CG1
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Appendix C: Examples of PSHE Agreements

59 ofF

PSHE Agreement

9 Ik

We listen to each other.

tt o 1

are kind to eachother.

oS

We taketurns to speak.

S

can  ask questions.

R S Y

We don'thave to talkabout ourselves.
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PSHE Agreement

Openness: We will be open and honest but not discuss our own
or others’ personal or private lives. We will not use names or
descriptions which could identify anyone.

Respect privacy: We will keep the conversation in the room,
unless are concerned for someone’s safety or want to discuss
something with an adult.

Be non-judgmental: It is okay for us to disagree with another
person’s point of view, but we will not judge, make fun of, or
put anybody down.

Right to pass: Taking part is important. Everyone has a chance
to speak, but they don’t have to.

Using appropriate language: Where possible, we will use
correct terms rather than slang terms, as they can be offensive.
If we are not sure what the correct term is, we will ask our
teacher.

Make no assumptions: We will not make assumptions about
people’s values, attitudes, behaviours, identity, life experiences
or feelings. We will listen to the other person’s point of view
respectfully and expect to be listened to ourselves.

Asking questions: We are encouraged to ask questions, and
they are valued by our teacher. However, we do not ask
personal questions, or anything intended to deliberately
embarrass someone.

Seeking help and advice: If we need further help or advice, we
can get this at school, at home or in the community. We will
encourage friends to seek help if we think they need it.
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Appendix D: Parent/Carer Form: Withdrawal from a Sex Education
Lesson or Lessons Within RSHE

Please complete this as soon as possible.

Name of child: Class:

Name of parent/carer: Date:

The content you would like your child to be withdrawn from:

Reason for withdrawing from Sex Education within Relationships & Sex Education:
(this is so that we can identify whether there is any support that we can offer)

Please note we will contact you to offer a supportive meeting where you will be able to discuss your concerns further.
Parent/carer signature Date

Agreed actions from
discussion with
parent/carer:

Staff name and Date:
signature:
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Appendix E: Key Contacts and Support Services

Internal Contacts

e Head of School: Ruth Whitehead

e Deputy Head of School: Peter Dwight

e PSHE Lead: Samantha Elliott

e Designated Safeguarding Lead (DSL): Samantha Elliott

For any queries or concerns, please contact the child’s class teacher or a designated staff
member via Class Dojo, or reach out to our admin team at: admin@marketfield.essex.sch.uk

External Services

General PSHE information

PSHE Association
The national body for PSHE education. Parents and schools can explore resources and
advice.

WWW.pshe-association.org.uk

NSPCC - PSHE & Safeguarding Resources
Advice on teaching and talking about sensitive topics such as abuse, online safety, and
relationships.

www.nspcc.org.uk

Mental Health

Childline
Free, confidential support for children and young people.

www.childline.org.uk | & 0800 1111

YoungMinds (Parents and Young People)
Support for managing mental health and accessing help.

www.youngminds.org.uk
. Parents Helpline: 0808 802 5544

Mind (for adults and young people 11+)
Advice on mental health problems and where to get help.

www.mind.org.uk
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Kooth (Free online counselling for 10-25s)
Safe, anonymous mental health support platform.
www.kooth.com

Samaritans
24/7 emotional support for anyone in distress.

www.samaritans.org | & 116 123

NHS 111 or Local CAMHS
For urgent mental health advice or referrals.

In an emergency, always call 999 or visit A&E if a child or young person is in immediate
danger.

Online Safety

CEOP (Child Exploitation and Online Protection Command)
Report online abuse or exploitation.

www.ceop.police.uk

NSPCC / Childline

Advice and support for children, parents, and educators.
www.childline.org.uk | @& 0800 1111
www.nspcc.org.uk | & 0808 800 5000 (for adults)

Internet Matters
Guidance for parents on setting controls and talking to children about online issues.

www.internetmatters.org

UK Safer Internet Centre
Resources for schools, parents, and children; includes a helpline for professionals.

www.saferinternet.org.uk

Thinkuknow (by NCA/CEOP)
Interactive resources for children and young people about staying safe online.

www.thinkuknow.co.uk
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Appendix F: Key Documents

Children and Social Work Act (2017)
https://www.legislation.gov.uk/ukpga/2017/16/contents

Department for Education (2019) Relationships Education, Relationships and Sex Education
(RSE) and Health Education Statutory guidance for governing bodies, proprietors, head
teachers, principals, senior leadership teams, teachers
https://assets.publishing.service.gov.uk/media/62cea352e90e071e789ea9bf/Relationships
Education RSE and Health Education.pdf

Department for Education (2023) Sex education: What is RSHE and can parents access
curriculum materials? https://educationhub.blog.gov.uk/2023/10/rshe-relationships-health-
sex-education-review-curriculum-to-protect-children/

Department for Education (2024) Keeping Children Safe in Education
https://assets.publishing.service.gov.uk/media/66d7301b9084b18b95709f75/Keeping child
ren safe in education 2024.pdf

Equality Act (2010) https://www.legislation.gov.uk/ukpga/2010/15/contents

NSPCC (2025) Talk Pants https://www.nspcc.org.uk/keeping-children-safe/support-for-
parents/pants-underwear-rule/
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